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Welcome to VCE

The Senior years of Secondary schooling is a time where students are able to harness 
the skills and interests developed in Years 7 – 9 and pursue subjects of interest as well as 
subjects that they perform well in.   

At Edgars Creek Secondary College we are proud of the breadth of opportunities 
offered to our students from a range of areas including a full complement of VCE 
and VCE Vocational Major studies, as well as access to VET studies through our local 
providers and partners. 

Subject selection can be overwhelming and students with their families are encouraged 
to start by reflecting on information gained through Morrisby tests and interviews, as 
well as discussions with teachers who know students the best. This may also include a 
consultation with our Careers practitioner. There are many options for our students as 
they enter the world post-Secondary School. Students who aspire to university are also 
encouraged from Year 9 to start attending Open Days, looking up course information 
and subject prerequisites as this information will help with determining what is needed 
to be studied. Students wanting to continue their education in a vocational tertiary 
setting are encouraged to consider VET courses and Trade-tasters that will give them 
insights into offerings that are right for them. Over time, Edgars Creek Secondary 
College students are proving to achieve excellence in this area. 

Please take the time to sit together and carefully review this subject handbook. I wish 
you all the best with your course selection process and I am glad that you have decided 
to partner with us in your last part of your Secondary School journey. 

Adam Smith
College
Principal

Glen Cowan
Assistant Principal -
VCE, VM, VET  
& Careers

You are about to embark on an exciting journey: your final two years of secondary 
school. This is a time of increased independence, exploring the pathways and passions 
that will take you beyond our school and on to your next learning experiences. You 
will work hard, but many senior students report that it is these two years in which 
relationships with peers and teachers develop and strengthen to be the most rewarding. 
This VCE 2026 Subject Guide is here to provide you with an overview of the many 
academic and vocational opportunities available to you at Edgars Creek Secondary 
College. Read it and seek information from teachers and at the course expos, and 
discuss your options with your family, course and careers teachers and the people who 
know you and your learning goals best.

Finally, I encourage to actively participate in all of the upcoming events and activities 
designed to support informed career and course choice. 
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Edgars Creek Secondary College has a wide range of resources in place to help you and 
your family make appropriate and informed choices about Year 11 and 12 options, program 
and subject choices for your final years in secondary school.

Things to Consider When Choosing Your Pathway

Will this lead me to my  
preferred career?

The subjects and pathways that you choose 
should be appropriate for the career that you 

are considering.

Do my plans keep my  
career & study options open?

Consider choosing a range of subjects to keep 
your future career & study options open.

What subjects do I need to get into 
my Preferred Tertiary studies?

Many universities and TAFEs have prerequisite 
VCE subjects. These are compulsory for 

admittance into these courses.

Am I interested in this subjects / 
pathway?

It is important that you select subjects that 
interest you. A poor choice can make it difficult 

for you to maintain work ethic and requirements.

How do I Obtain a Secondary School 
Certificate? 
Edgars Creek Secondary College offers the Victorian 
Certificate of Education (VCE), which satisfies the 
requirements of the Victorian Curriculum and Assessment 
Authority (VCAA) to complete your secondary school 
education. Students can choose between

•	 Victorian Certificate of Education (VCE)
•	 VCE Vocational Major (VCE VM)
•	 Victorian Pathways Certificate (VPC)

Further information is available in this guide.

Pathways Meetings and Careers Counselling
Students need to choose a meaningful course of 
study which will provide pathways into further study 
or employment. While reading this subject guide 
carefully is the first step towards making decisions 
regarding program selection, Edgars Creek Secondary 
College will be providing further detailed information, 
including access to external Careers Expos, as well as 
opportunities for individual course counselling with 
experienced Edgars Creek Secondary College staff.

What Resources are Available to Help Me 
Make My Choices?
There are a range of resources available to help you 
make appropriate and informed choices for your 
future, including:

•	 Senior School Leadership Teams
•	 Careers & Pathways teachers and lessons
•	 VCE 2026 Subject Guide
•	 Edgars Creek SC Subject Selections website
•	 All Year 10 student develop a Career Action 

Plan as part their Year 10 program
•	 All Year 10 students have the opportunity 

attend career expos, excursions, presentation 
by guest speakers to support career choices

•	 All Year 10 students are expected to participate 
in the work experience program

•	 All Year 10 students and families have the 
opportunity to attend VCE Information Night, 
Subject Expo and individual course conference

Choosing Your Pathway
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Senior School Pathways

Edgars Creek Secondary College offers the Victorian Certification 
of Education (VCE) as the senior school pathway.

The inclusion of VET in VPC learning 
programs helps connect students with 
broader opportunities for employment, 
further education, and active community 
participation.

The VPC curriculum is based on applied 
learning principles and provides a practical 
pathway into further education, training, 
or employment. It aims to equip students 
with the skills, knowledge, values, and 
capabilities needed to become active 
and informed citizens, and lifelong 
learners in an ever-changing world.

About VET 
Students may include Vocational 
Education and Training (VET) in their 
VCE or VCE VM program.

Students can do nationally recognised 
training through a VCAA-approved 
VCE VET program as an apprenticeship 
or traineeship or any other VET 
qualification, and receive credit towards 
their VCE or VCE- VM.

Students can choose fromAbout VCE
The Victorian Certificate of Education (VCE) is awarded 
to students who successfully complete at least 16 units 
of VCE or VET subjects. 

The VCE provides diverse pathways to further study or 
training at university or TAFE and to employment. The 
results of the VCE form the basis for selection into the 
vast majority of tertiary courses. 

The Victorian Certificate of Education (VCE) is usually 
a two-year course of study. All studies are organised 
into semester units. Units 1 & 2 are usually undertaken 
in Year 11 and Units 3 & 4 are usually undertaken in 
Year 12. 

Each VCE unit involves 50 hours of scheduled classroom 
instruction. In addition, it is expected that students 
will undertake up to 50 hours of self-directed learning 
for each unit. Satisfactory completion of a VCE unit 
is based on successful completion of outcomes. 
Satisfactory completion of units is determined by the 
College, in accordance with Victorian Curriculum and 
Assessment Authority (VCAA).

About VCE VM
The VCE Vocational Major (VCE VM) is a vocational 
and applied learning program within the VCE 
designed to be completed over a minimum of two 
years. The VCE VM develops the skills and capabilities 
needed to succeed in further education, work and life.

It prepares students to move into apprenticeships, 
traineeships, further education and training, university 
(via non-ATAR pathways) or directly into the workforce.

Students will be equipped with the skills, knowledge, 
values and capabilities to be active and informed 
citizens, lifelong learners and confident and creative 
individuals; and be empowered to make informed 
decisions about the next stages of their lives through 
real life workplace experiences.

About VPC
The Victorian Pathway Certificate (VPC) is designed for 
students in Years 11 and 12 who would benefit from 
a more individualised program at an accessible level. 
It supports students to continue their education after 
Year 10, particularly those who may not yet be ready 
to undertake the VCE VM program.

Victorian Certificate of Education 
Standard (VCE)

Students must achieve at least 16 units  
to successfully complete VCE 

Additionally, students must pass Units 3 and 4 of an English subject

VCE English
+

Access to 24 Units 
(6 subjects per year)

VCE VM Literacy
VCE VM Numeracy

VCE VM Work Related Skills
VCE VM  

Personal Development Skills

Vocational Education and Training (VET) 
Optional

As part of their VCE or VCE VM studies, students 
have the option to complete a VET training course. 
If completing a VCE program, the student will lose 

a day each week to complete the VET course. 
If undertaking a VCE VM, completing a VET is 

structured into the course.

Victorian Certificate of Education 
Vocational Major (VCE VM)
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Promotion Policy: Year 10 into Year 11 Requirements
To be promoted into a senior school certificate program such as VCE mainstream or VCE Vocational Major (VM) 
at Edgars Creek Secondary College, Year 10 students must meet the following criteria:

For Year 11 VCE 
Mainstream Entry
•	 Attain satisfactory completion 

of at least 4 out of 6 subjects in 
Semester 1.

•	 Attain satisfactory completion of 
at least 5 subjects in Semester 
2, to achieve a total of 9 
subjects over the academic year.

•	 Attain satisfactory completion 
of English or English as an 
Additional Language (EAL) in 
both Semester 1 and Semester 2.

•	 Maintain an attendance rate 
of 85% in Semester 1 and 90% 
over the academic year.

Note: Subject-specific prerequisites 
also apply.

For Year 11 VCE Vocational 
Major (VM) Entry
•	 Attain satisfactory completion 

of at least 3 out of 6 subjects in 
Semester 1.

•	 Attain satisfactory completion 
of at least 4 out of 6 subjects in 
Semester 2.

•	 Satisfactory completion of  
EAL or English in Semester 2 is 
a prerequisite for entry to the  
VCE VM.

•	 If English or EAL is not 
successfully completed, 
additional testing will be 
required to determine the 
student’s readiness to proceed 
to a Senior Pathway Program.

•	 Maintain an attendance rate of 
80% in Semester 1 and 85% for 
the academic year.

•	 Students must apply and engage 
in an interview process to be 
accepted into the VCE VM.

For Year 11 VPC Entry
•	 Students enter the VPC if they 

are not quite ready for the VCE 
VM yet. This could be due 
to missed schooling, a need 
for more practical support, or 
simply wanting to focus on 
foundational skills first.

•	 Even though they are in the 
same cohort as VM students, 
VPC students are working 
toward a certificate that 
matches their current skill level.

•	 Students must apply and 
engage in an interview process 
to be accepted into the VPC. 

Midyear Course  
Selections
Midyear course selections will 
be based on Semester 1 results. 
Students who do not meet the 
criteria will receive course and 
career support and may be 
provided with provisional places.

Individual circumstances are 
considered when making a final 
decision regarding a student’s 
promotion to a Year 11 VCE program.

Outer Northern Trade Training Centre,
Peter Lalor Vocational College
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Victorian Certificate  
of Education (VCE)

While the VCE provides students with a range of subject opportunities appropriate to their chosen pathway, 
there is still a strong focus on literacy and numeracy skills. English is a compulsory subject in the VCE, while 
around 95% of students across Victoria undertake at least one unit of Mathematics. Students are required to 
select six subjects (including English).

Edgars Creek Secondary College offers a wide range of subjects, with subjects on offer directly influenced by 
the subject selections made by our incoming VCE students. In choosing subjects, it is important to be aware that 
some subjects may incur a materials fee per unit. This fee must be paid prior to the commencement of the unit.

What happens to a subject if only a few 
students select it?
It is important to note that subjects will only run in if 
the minimum number of students required for it to 
run have selected it. This usually happens early in the 
subject selection process, where subjects that have little 
selected interest will be discontinued for that cohort.

As a result, it is paramount that students and families 
read all the subject descriptions carefully, as they  
may be required in some cases to choose from  
backup subjects.

What is ATAR?
The Australian Tertiary Admission Rank (ATAR) is a 
rank, not a mark. A number between 0.00 and 99.95, 
ATAR indicates a student’s position relative to all the 
students in their age group - in other words, your 
percentile position out of all students who started Year 
7 with you. So an ATAR of 70 doesn’t mean you got 70 
percent – it means that you’re in the top 30 percent of 
your year group.

Universities use the ATAR to help them select students 
for their courses and admission to most tertiary 
courses is based on your selection rank. It is based on 
overall VCE results and is designed to be a predictor 
of your first-year performance at university. Most 
universities also use other criteria when selecting 
students (eg a personal statement, a questionnaire, a 
portfolio of work, an audition, an interview or a test).

How much study is involved in VCE?
At Edgars Creek Secondary College, students will 
typically take 12 units in Year 11 and a further 10 units  
in Year 12. VCAA will not permit Unit 3 or Unit 4 
studies to be taken separately. It is only possible to 
enrol for Units 3 & 4 together.

Each VCE unit involves 50 hours of scheduled classroom 
instruction. In addition, it is expected that students 
will undertake up to 50 hours of self-directed learning 
for each unit. Satisfactory completion of a VCE unit 
is based on successful completion of outcomes. 
Satisfactory completion of units is determined by the 
school, in accordance with Victorian Curriculum and 
Assessment Authority (VCAA) requirements.

Entry to Year 10 High Achievers,  
Early Entry VCE Program
Edgars Creek Secondary College encourages high-
achieving students to select a VCE study as part 
of their Year 10 program. This early entry program 
allows students to accelerate in a study where they 
demonstrate success, maximising their opportunities 
for academic achievement across the VCE.
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Academic Requirements for  
Early VCE Pathway
Year 9 students wishing to undertake an early VCE 
subject need to apply for the Year 10 High Achievers 
Program. This program provides Year 10 students with 
the opportunity to undertake a VCE subject as part 
of their Year 10 program. Students should consult 
the handbook for further information about subject 
choices, guidelines, and processes.

An Early VCE subject is recommended for students 
demonstrating high academic abilities, as well as 
strong motivation and effort in their current studies. 
Students who wish to undertake an Early VCE  
study should select this on their Subject Selection 
form, which will then be reviewed based on  
factors including:

•	 Semester & Progress Reports

•	 Demonstration of School Values

•	 Achievement in PAT & NAPLAN

•	 Application to the program, inclusive of 
appropriate teachers’ recommendations

Note: Year 10 students enrolled in Units 1 and 2  
will have their progress monitored and reviewed 
during the year. This program is subject to various  
timetabling factors. 

Students are still required to select a total of at least 
16 units over their VCE program, typically undertaken 
as 5 or 6 VCE studies (sequences of Unit 1-4 or  
Unit 3-4) per year, as per VCE subject selection 
guidelines. This ensures they meet the minimum  
VCE requirements.

Maximise Your ATAR
The College ATAR Maximisation Program (AMP) is a 
selective program designed for students entering Year 
11 who wish to accelerate their studies. These students 
then complete four Unit 3 & 4 studies in Year 12 (one 
less than the standard expectation), providing them 
with more dedicated study time in Year 12. The AMP 
aims to maximise the ATAR for our highest-achieving 
students by spreading Unit 3 & 4 studies more evenly 
across the two-year VCE program.

The AMP program is further supported by:

•	 The Elevate Program

•	 Workshops with VCAA Examiners

•	 Orientation programs at Higher Education 
providers (university & TAFE)

The AMP program also facilitates the possibility of 
a student completing a Higher Education study 
alongside their four Unit 3 & 4 subjects in Year 12.

Why undertake a Higher Education study?
Involvement in the Higher Education Program offers 
students access to a range of potential benefits, 
including:

•	 Academic challenge in a broader range of studies.

•	 Credit towards an undergraduate qualification at 
the institution where the study was satisfactorily 
completed.

•	 Contribution towards satisfactory completion for 
the award of the VCE as a Unit 3–4 sequence 
without a study score.

•	 Contribution to the calculation of the ATAR via an 
increment for a fifth or sixth study.

Note: Only one Higher Education Study may 
contribute towards satisfactory completion for the 
award of the VCE.
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VCE Vocational Major (VCE VM) is a vocational and applied learning program within the VCE, designed to be 
completed over a minimum of two years. It offers students greater choice and flexibility to pursue their strengths 
and interests, developing essential skills and capabilities for success in further education, work, and life. The VCE 
VM prepares students for apprenticeships, traineeships, further education and training, university (via non-ATAR 
pathways), or direct entry into the workforce.

The core purpose of the VCE VM is to empower students to achieve their personal goals and aspirations in a 
rapidly changing workforce by:

•	 Equipping them with the skills, knowledge, values, and capabilities to be active and informed citizens, 
lifelong learners, and confident and creative individuals.

•	 Empowering them to make informed decisions about the next stages of their lives through real-life 
workplace experiences.

VCE VM students develop specific industry-recognised skills and knowledge by undertaking VET studies 
concurrently with VCE studies, accelerating their path towards industry-recognised qualifications. The VCE VM 
program can be tailored to individual student needs and interests through the inclusion of industry-specific VET 
units, engaging students in an applied learning environment while developing their skills and knowledge.

Minimum Requirements for the VCE VM
To be eligible to receive the VCE VM certificate at Year 
12, students must satisfactorily complete a minimum 
of 16 units, which must include at least:

•	 3 VCE VM Literacy units or 3 units from other 
VCE English studies (including a Unit 3–4 
sequence).

•	 2 VCE VM Numeracy units or 2 units from the 
VCE Mathematics studies group.

•	 2 VCE VM Work Related Skills units.
•	 2 VCE VM Personal Development Skills units.
•	 2 VET credits at Certificate II level or above, 

equivalent to 180 nominal hours.
•	 Additional units from any other VCE or VCE VM 

study to reach the minimum of 16 units.

Structured Workplace Learning (SWL)  
in VCE VM 
Students undertaking the VCE VM at Edgars Creek 
Secondary College will have opportunities to 
participate in Structured Workplace Learning (SWL), 
with this time formally recognised as part of their 
program. SWL recognition is a VCE study designed to 
enable students to develop work skills and understand 
employer expectations. Each unit involves at least 20 
hours of scheduled classroom instruction and 80 hours 
of SWL placement.

Note: Extra value-added VET units such as First Aid, 
Financial Literacy, Responsible Service of Alcohol, and 
White Card will be offered as part of the program.

The Victorian Pathways Certificate (VPC) 
What is VPC?
The Victorian Pathways Certificate (VPC) is an inclusive 
foundation-level secondary certificate designed for 
students in Years 11 and 12.

The VPC offers a flexible and supportive program 
tailored to students who would benefit from an 
individualised learning approach or who are not yet 
ready to undertake the VCE or VCE Vocational Major 
(VCE VM).

VPC Completion Requirements
To be eligible for the award of the VPC,  
students must satisfactorily complete a minimum  
of 12 units, including:

•	 At least 2 units of VPC Literacy (or units from 
the VCE English group, including VCE VM 
Literacy)

•	 At least 2 units of VPC Numeracy (or units from 
the VCE Mathematics group, including VCE VM 
Numeracy)

•	 At least 2 units of VPC Work Related Skills
•	 At least 2 units of VPC Personal Development 

Skills

Students can also include VCE or VCE VM units,  
as well as VET units at Certificate I level or above,  
to complement their learning and expand future 
pathway options.

Your world. Your VCE.

VCE Vocational Major 
(VCE VM)
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Edgars Creek Secondary College VET 
Partnerships
Edgars Creek Secondary College is an active member 
of the Northern Melbourne VET Cluster (NMVC). 
This consortium of secondary schools collaborates to 
enhance the provision of VET programs across the 
northern region of Melbourne. The NMVC comprises 
71 schools (both government and non-government), 
with 24 host schools offering over 46 VET courses to 
more than 3,000 VET students annually. The Cluster 
collaborates with employers, industry, Local Learning 
and Employment Networks (LLENs), TAFEs, and 
Registered Training Organisations (RTOs) to increase 
access to VET programs across the region.

For the full range of VET courses available through the 
NMVC, please visit: https://nmvc.vic.edu.au/. 

VET in Schools (VETis) program areas typically include:

•	 Agriculture, Horticulture, Conservation and 
Ecosystem Management

•	 Apparel, Fashion and Textiles

•	 Automotive

•	 Aviation

•	 Building, Electrical & Plumbing

•	 Business Services

•	 Community Services

•	 Creative Arts and Digital Media

•	 Dance & Music

•	 Electrical Industry

•	 Engineering

•	 Furnishing

•	 Hair and Beauty

•	 Health & Health Services

•	 Hospitality & Cookery

•	 Information and Communication Technologies

•	 Integrated Technologies

•	 Laboratory Skills

•	 Musical Instrument Making and Maintenance

•	 Plumbing

•	 Sport, Fitness and Recreation

Vocational Education and Training (VET)
Vocational Education and Training (VET) allows 
students to integrate nationally recognised training 
within their senior secondary certificate, contributing to 
both the VCE and VCE VM. VET courses are practical 
and skills-based, often incorporating work placements 
or workplace-based learning. These courses are 
designed and taught by industry experts, providing 
students with sector-specific knowledge and skills for 
further study and employment.

Why undertake VET as part of the VCE or 
VCE VM?
Students value VET because it:

•	 Allows them to combine general and vocational 
studies, providing a practical focus in various 
industry areas.

•	 Provides direct experience of business  
and industry.

•	 Enables them to explore training in areas that will 
enhance their pathway choices.

Employers value VET because it:

•	 Contributes to the development of entry-level skills 
for their industry.

•	 Provides students with a practical and focused 
introduction to workplace requirements.

•	 Enhances the employability of students.

•	 Enables industry to contribute to educational 
programs in schools.

•	 Enables industry to participate in local  
community networks.

School-based Apprenticeships and 
Traineeships (SBATs)
Students have the option to undertake a school-based 
apprenticeship (SBA) or traineeship (SBAT) as part of 
their VCE or VCE VM program. An SBAT combines 
regular school attendance with at least one timetabled 
day per week spent on the job or in training during 
the normal school week. This arrangement satisfies the 
VET requirement of the VCE VM program. 

VET Program Contribution to the VCE
VET courses can contribute to the VCE through various 
recognition arrangements:

•	 VCAA-approved VCE VET programs (VE1) 
These typically provide credit for VCE Units 1–4, 
with some offering a Unit 3–4 sequence towards 
satisfactory VCE or VCE VM completion, and a 
study score may be available.

•	 VRQA-approved SBATs (VE2)  
Certificate III courses and selected Certificate 
II courses include a Unit 3–4 sequence towards 
satisfactory VCE completion.

•	 Other nationally recognized VET courses  
(VE3 - block credit recognition)  
Certificate II courses provide credit at Units 1 and 
2 levels (capped at 6 units). Certificate III courses 
provide credit at Units 1–4 levels (capped at 6 units, 
most including a Unit 3–4 sequence). Certificate IV 
and above courses provide credit at Units 3 and 4 
levels (capped at 4 units).

Northern Melbourne VET Cluster

Vocational Education and 
Training (VET)
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English and English as an  
Additional Language

VCE SUBJECTS: ENGLISH

VCE English and English as an Additional Language (EAL) focus on the how English 
language is used to create meaning in print and digital texts of varying complexity.

Texts selected for study are drawn from the past and present, from Australia and from other 
cultures, and comprise many text types, including media texts, for analysis of argument.

The study is intended to meet the needs of students with a wide range of expectations and 
aspirations, including those for whom English is an additional language.

All VCE students must undertake an English subject and must satisfactorily complete  
a minimum of THREE units, including Unit 3 & Unit 4 in Year 12.

UNIT 1
In this unit, students read and respond to texts 
analytically and creatively. They analyse arguments 
and the use of persuasive language in texts and create 
their own texts intended to position audiences.

In this unit, students will explore two areas of study:

Area of Study 1: Reading and exploring texts
In this area of study students explore how meaning is 
created in a text. 

Area of Study 2: Crafting texts
In this area of study students focus on the analysis  
and construction of texts that attempt to influence  
an audience.

UNIT 2
In this unit, students read and respond to texts 
analytically and creatively. They analyse arguments 
and the use of persuasive language in texts and create 
their own texts intended to position audiences.

In this unit, students will explore two areas of study:

Area of Study 1: Reading and exploring texts
In this area of study students explore how meaning is 
created in a text. 

Area of Study 2: Exploring argument
In this area of study students focus on the analysis  
and construction of texts that attempt to influence  
an audience.

UNIT 3
In this unit, students read and respond to texts 
analytically and creatively. They analyse arguments 
and the use of persuasive language in texts and create 
their own texts intended to position audiences.

In this unit, students will explore two areas of study:

Area of Study 1: Reading and creating texts
In this area of study students explore how meaning is 
created in a text. 

Area of Study 2: Analysing and presenting 
argument
In this area of study students focus on the analysis  
and construction of texts that attempt to influence  
an audience.

UNIT 4
In this unit students compare the presentation of ideas, 
issues and themes in texts. They analyse arguments 
presented and the use of persuasive language in 
texts and create their own texts intended to position 
audiences.

In this unit, students will explore two areas of study:

Area of Study 1: Reading and comparing texts
In this area of study students explore how comparing 
texts can provide a deeper understanding of ideas, 
issues and themes.

Area of Study 2: Analysing and presenting 
argument
In this area of study students build on their 
understanding of argument and the use of persuasive 
language in texts that attempt to influence an audience. 

CAREER PATHWAYS
Journalist, Author, Librarian, PR Manager, Copywriter,  
Radio Presenter, Speech Therapist
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VCE Foundation English focuses on how English is used to communicate through written, 
spoken, and multimodal texts of varying complexity. Teachers may select a range of 
texts for study from the past and present, from Australia and other cultures, and for the 
analysis and presentation of persuasive texts.

This study is intended to meet the needs of students with diverse expectations and aspirations, 
including those for whom English is an additional language. Foundation English is particularly 
designed for students who may require a more vocationally oriented approach to English or 
who aim to directly enter the workforce upon completing their senior secondary studies. It is 
also suited to students who need additional time and assistance to strengthen and refine their 
literacy skills to support their study in VCE English, English as an Additional Language (EAL), 
VCE Literature, or VCE English Language Units 1–4, and in other VCE studies.
 

Foundation English
VCE SUBJECTS: ENGLISH

Foundation English enables students to improve their comprehension and response skills across various texts, 
enhancing their overall communication abilities. It can serve as a bridging course into the VCE or be undertaken 
by students completing technically oriented courses. The study also provides an opportunity for students to 
develop stronger connections between the Australian Core Skills Framework and their English studies.

The flexible nature of the Foundation English study design allows for teacher discretion to tailor the course to 
the specific needs of their cohort. For example, more emphasis can be given to workplace texts for students in 
vocational courses, while literary works can be prioritised for students using Foundation English as a bridge into 
VCE English. The flexibility in assessment tasks further enables teachers to cater to individual student needs.

UNIT 1: ENGLISH FOR PRACTICAL PURPOSES
In this unit, students focus on developing language 
and communication skills, primarily through the study 
of a variety of texts. They develop communication 
skills to listen, speak, read, and write effectively in 
academic, workplace, and social contexts.

UNIT 2: THINKING AND LEARNING THROUGH ENGLISH
In this unit, students develop a range of literacy 
skills and learning strategies. They extend their 
understanding and processes required for effective 
reading and writing. Students employ learning 
strategies designed to enhance their achievement and 
enjoyment of the English language.

Please note: Foundation English is only available for Units 1 and 2; there are no equivalent Unit 3 or 4 studies.

CAREER PATHWAYS
Journalist, Author, Librarian, PR Manager, Copywriter,  
Radio Presenter, Speech Therapist
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The study of VCE Literature fosters students’ enjoyment and appreciation of the artistic 
and aesthetic merits of stories and storytelling, and enables students to participate more 
fully in the cultural conversations that take place around them. By reading and exploring 
a diverse range of established and emerging literary works, students become increasingly 
empowered to discuss texts. As both readers and writers, students extend their creativity 
and high-order thinking to express and develop their critical and creative voices. 

Throughout this study, students deepen their awareness of the historical, social and cultural 
influences that shape texts and their understanding of themselves as readers. Students 
expand their frameworks for exploring literature by considering literary forms and features, 
engaging with language, and refining their insight into authorial choices. Students immerse 
themselves in challenging fiction and non-fiction texts, discovering and experimenting with  
a variety of interpretations in order to develop their own responses. 

All VCE students must undertake an English subject and must satisfactorily complete  
a minimum of THREE units, including Unit 3 & Unit 4 in Year 12.

Literature
VCE SUBJECTS: ENGLISH

UNIT 1
In this unit, students will explore two areas of study:

Area of Study 1: Reading practices
In this area of study students consider how language, 
structure and stylistic choices are used in different 
literary forms and types of text. 

Area of Study 2: Exploration of literary movements 
and genres
In this area of study students explore the concerns, 
ideas, style and conventions common to a distinctive 
type of literature seen in literary movements or genres.

UNIT 2
In this unit, students will explore two areas of study:

Area of Study 1: Voices of Country
In this area of study students explore the voices, 
perspectives and knowledge of Aboriginal and Torres 
Strait Islander authors and creators. 

Area of Study 2: The text in its context
In this area of study students focus on the analysis  
and construction of texts that attempt to influence  
an audience.

UNIT 3
In this unit, students will explore two areas of study:

Area of Study 1: Adaptations and transformations
In this area of study students focus on how the form of 
a text contributes to its meaning. 

Area of Study 2: Developing interpretations
In this area of study students explore the different ways 
we can read and understand a text by developing, 
considering and comparing interpretations of a set text. 

UNIT 4
In this unit, students will explore two areas of study:

Area of Study 1: Creative responses to texts
In this area of study students focus on the imaginative 
techniques used for creating and recreating a literary 
work. 

Area of Study 2: Close analysis of texts
In this area of study students focus on a detailed 
scrutiny of the language, style, concerns and 
construction of texts. 

CAREER PATHWAYS
Journalist, Author, Librarian, PR Manager, Copywriter,  
Radio Presenter, Speech Therapist
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Foundation Mathematics
VCE SUBJECTS: MATHEMATICS

Foundation Mathematics Units 1 and 2 focus on providing students with the mathematical 
knowledge, skills, understanding and dispositions to solve problems in real contexts for 
a range of workplace, personal, further learning, and community settings relevant to 
contemporary society. They are also designed as preparation for Foundation Mathematics 
Units 3 and 4 and contain assumed knowledge and skills for these units.

Foundation Mathematics Units 3 and 4 focus on providing students with the mathematical 
knowledge, skills and understanding to solve problems in real contexts for a range 
of workplace, personal, further learning, community and global settings relevant to 
contemporary society. The areas of study for Units 3 and 4 are ‘Algebra, number and 
structure’, ‘Data analysis, probability and statistics’, ‘Discrete mathematics’ and ‘Space and 
measurement’. All four areas of study are to be completed over the two units, and content 
equivalent to two areas of study covered in each unit. The selected content for each unit 
should be developed using contexts present in students’ other studies, work and personal or 
other familiar situations, and in national and international contexts, events and developments.

UNIT 1
In Unit 1 students consolidate mathematical 
foundations, further develop their knowledge and 
capability to plan and conduct activities independently 
and collaboratively, communicate their mathematical 
ideas, and acquire mathematical knowledge skills to 
make informed decisions in their lives. The areas of 
study for Foundation Mathematics Unit 1 are ‘Algebra, 
number and structure’, ‘Data analysis, probability and 
statistics’, ‘Discrete mathematics’, and ‘Space and 
measurement’. The content should be developed 
using contexts present in students’ other studies, work 
and personal or other familiar situations.

UNIT 2
The focus of Unit 2 is on extending breadth and depth 
in the application of mathematics to solving practical 
problems from contexts present in students’ other 
studies, work and personal or other familiar situations. 
The areas of study for Foundation Mathematics Unit 
2 are ‘Algebra, number and structure’, ‘Data analysis, 
probability and statistics’, ‘Discrete mathematics’, and 
‘Space and measurement’.

UNITS 3 & 4
Foundation Mathematics Units 3 and 4 focus on providing students with the mathematical knowledge, skills and 
understanding to solve problems in real contexts for a range of workplace, personal, further learning, community 
and global settings relevant to contemporary society. The areas of study for Units 3 and 4 are ‘Algebra, number 
and structure’, ‘Data analysis, probability and statistics’, ‘Discrete mathematics’ and ‘Space and measurement’. 
All four areas of study are to be completed over the two units, and content equivalent to two areas of study 
covered in each unit. The selected content for each unit should be developed using contexts present in students’ 
other studies, work and personal or other familiar situations, and in national and international contexts, events 
and developments.

Assumed knowledge and skills for Foundation Mathematics Units 3 and 4 are contained in Foundation 
Mathematics Units 1 and 2, and will be drawn on, as applicable, in the development of related content from the 
areas of study, and key knowledge and key skills for the outcomes.

In undertaking these units, students are expected to be able to apply techniques, routines and processes 
involving rational and real arithmetic, sets, lists and tables, contemporary data displays, diagrams, plans, 
geometric objects and constructions, algebra, algorithms, measures, equations and graphs, with and without 
the use of technology. They should have facility with relevant mental and by-hand approaches to estimation and 
computation. The use of numerical, graphical, geometric, symbolic and statistical functionality of technology for 
teaching and learning mathematics, for working mathematically, and in related assessment, is to be incorporated 
throughout each unit as applicable.
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General Mathematics Units 1 and 2 cater for a range of student interests, provide 
preparation for the study of VCE General Mathematics at the Units 3 and 4 level and 
contain assumed knowledge and skills for these units. The areas of study for Unit 1 of 
General Mathematics are ‘Data analysis, probability and statistics’, ‘Algebra, number and 
structure’, ‘Functions, relations and graphs’ and ‘Discrete mathematics’.

In undertaking these units, students are expected to be able to apply techniques, routines and 
processes involving rational and real arithmetic, sets, lists, tables and matrices, diagrams and 
geometric constructions, algorithms, algebraic manipulation, recurrence relations, equations 
and graphs, with and without the use of technology. They should have facility with relevant 
mental and by-hand approaches to estimation and computation. The use of numerical, 
graphical, geometric, symbolic, financial and statistical functionality of technology for teaching 
and learning mathematics, for working mathematically, and in related assessment, is to be 
incorporated throughout each unit as applicable.

General Mathematics
VCE SUBJECTS: MATHEMATICS

UNIT 1
The areas of study for Unit 1 of General Mathematics 
are ‘Data analysis, probability and statistics’, ‘Algebra, 
number and structure’, ‘Functions, relations and 
graphs’ and ‘Discrete mathematics’.

In undertaking these units, students are expected to 
be able to apply techniques, routines and processes 
involving rational and real arithmetic, sets, lists, tables 
and matrices, diagrams and geometric constructions, 
algorithms, algebraic manipulation, recurrence 
relations, equations and graphs, with and without 
the use of technology. They should have facility 
with relevant mental and by-hand approaches to 
estimation and computation. The use of numerical, 
graphical, geometric, symbolic, financial and statistical 
functionality of technology for teaching and learning 
mathematics, for working mathematically, and in 
related assessment, is to be incorporated throughout 
each unit as applicable.

UNIT 2
The areas of study for Unit 2 of General Mathematics 
are ‘Data analysis, probability and statistics’, ‘Discrete 
mathematics’, ‘Functions, relations and graphs’ and 
‘Space and measurement’.

In undertaking these units, students are expected to 
be able to apply techniques, routines and processes 
involving rational and real arithmetic, sets, lists 
and tables, diagrams, networks and geometric 
constructions, algorithms, algebraic manipulation, 
equations and graphs, with and without the use of 
technology. They should have facility with relevant 
mental and by-hand approaches to estimation 
and computation. The use of numerical, graphical, 
geometric, symbolic, financial and statistical 
functionality of technology for teaching and learning 
mathematics, for working mathematically, and in 
related assessment, is to be incorporated throughout 
each unit as applicable.

UNITS 3 & 4
Units 3 and 4 focus on real-life application of mathematics and consist of the areas of study ‘Data analysis, 
probability and statistics’ and ‘Discrete mathematics’.

Unit 3 comprises Data analysis and Recursion and financial modelling, and Unit 4 comprises Matrices and 
Networks and decision mathematics.

Assumed knowledge and skills for General Mathematics Units 3 and 4 are contained in General Mathematics 
Units 1 and 2, and will be drawn on, as applicable, in the development of related content from the areas of study, 
and key knowledge and key skills for the outcomes of General Mathematics Units 3 and 4.

In undertaking these units, students are expected to be able to apply techniques, routines and processes 
involving rational and real arithmetic, sets, lists, tables and matrices, diagrams, networks, algorithms, algebraic 
manipulation, recurrence relations, equations and graphs. They should have facility with relevant mental and by-
hand approaches to estimation and computation. The use of numerical, graphical, geometric, symbolic statistical 
and financial functionality of technology for teaching and learning mathematics, for working mathematically, and 
in related assessment, is to be incorporated throughout each unit as applicable.

General Mathematics provides for different combinations of student interests and preparation for study of VCE 
Mathematics at the Unit 3 and 4 level.
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Mathematical Methods
VCE SUBJECTS: MATHEMATICS

Mathematical Methods Units 1 and 2 provide an introductory study of simple elementary 
functions of a single real variable, algebra, calculus, probability and statistics and their 
applications in a variety of practical and theoretical contexts. The units are designed as 
preparation for Mathematical Methods Units 3 and 4 and contain assumed knowledge and 
skills for these units.

Mathematical Methods Units 3 and 4 extend the introductory study of simple elementary 
functions of a single real variable, to include combinations of these functions, algebra, 
calculus, probability and statistics, and their applications in a variety of practical and 
theoretical contexts. 

UNIT 1
The focus of Unit 1 is the study of simple algebraic 
functions, and the areas of study are ‘Functions, 
relations and graphs’, ‘Algebra, number and structure’, 
‘Calculus’ and ‘Data analysis, probability and statistics’. 
At the end of Unit 1, students are expected to have 
covered the content outlined in each area of study, 
with the exception of ‘Algebra, number and structure’ 
which extends across Units 1 and 2. This content 
should be presented so that there is a balanced and 
progressive development of skills and knowledge 
from each of the four areas of study with connections 
between and across the areas of study being 
developed consistently throughout both Units 1 and 2.

In undertaking this unit, students are expected to 
be able to apply techniques, routines and processes 
involving rational and real arithmetic, sets, lists 
and tables, diagrams and geometric constructions, 
algorithms, algebraic manipulation, equations, 
graphs and differentiation, with and without the use 
of technology. They should have facility with relevant 
mental and by-hand approaches to estimation 
and computation. The use of numerical, graphical, 
geometric, symbolic and statistical functionality of 
technology for teaching and learning mathematics, for 
working mathematically, and in related assessment, is 
to be incorporated throughout the unit as applicable.

UNIT 2
The focus of Unit 2 is the study of simple 
transcendental functions, the calculus of polynomial 
functions and related modelling applications. The 
areas of study are ‘Functions, relations and graphs’, 
‘Algebra, number and structure’, ‘Calculus’ and ‘Data 
analysis, probability and statistics’. At the end of Unit 
2, students are expected to have covered the content 
outlined in each area of study. 

Material from the areas of study should be organised 
so that there is a clear progression of skills and 
knowledge from Unit 1 to Unit 2 in each area of study.

In undertaking this unit, students are expected to 
be able to apply techniques, routines and processes 
involving rational and real arithmetic, sets, lists 
and tables, diagrams and geometric constructions, 
algorithms, algebraic manipulation, equations, 
graphs, differentiation and anti-differentiation, with 
and without the use of technology. They should have 
facility with relevant mental and by-hand approaches 
to estimation and computation. The use of numerical, 
graphical, geometric, symbolic and statistical 
functionality of technology for teaching and learning 
mathematics, for working mathematically, and in 
related assessment, is to be incorporated throughout 
the unit as applicable.

UNITS 3 & 4
Units 3 and 4 consist of the areas of study ‘Algebra, number and structure’, ‘Data analysis, probability and 
statistics’, ‘Calculus’, and ‘Functions, relations and graphs’, which must be covered in progression from Unit 3 to 
Unit 4, with an appropriate selection of content for each of Unit 3 and Unit 4. Assumed knowledge and skills for 
Mathematical Methods Units 3 and 4 are contained in Mathematical Methods Units 1 and 2, and will be drawn 
on, as applicable, in the development of related content from the areas of study, and key knowledge and key 
skills for the outcomes of Mathematical Methods Units 3 and 4.

For Unit 3 a selection of content would typically include the areas of study ‘Functions, relations and graphs’ and 
‘Algebra, number and structure’, applications of derivatives and differentiation, and identifying and analysing 
key features of the functions and their graphs from the ‘Calculus’ area of study. For Unit 4, a corresponding 
selection of content would typically consist of remaining content from ‘Functions, relations and graphs’, ‘Algebra, 
number and structure’ and ‘Calculus’ areas of study, and the study of random variables, discrete and continuous 
probability distributions, and the distribution of sample proportions from the ‘Data analysis, probability and 
statistics’ area of study. For Unit 4, the content from the ‘Calculus’ area of study would be likely to include the 
treatment of anti-differentiation, integration, the relation between integration and the area of regions specified 
by lines or curves described by the rules of functions, and simple applications of this content, including to 
probability distributions of continuous random variables.

CAREER PATHWAYS
Software Programmer, Engineer, Pharmacist, Physicist, 
Optometrist, Statistician, Accountant, Valuer, Meteorologist
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Specialist Mathematics
VCE SUBJECTS: MATHEMATICS

Specialist Mathematics Units 1 and 2 provide a course of study for students who wish to 
undertake an in-depth study of mathematics, with an emphasis on concepts, skills and 
processes related to mathematical structure, modelling, problem-solving, reasoning and 
proof. This study has a focus on interest in the discipline of mathematics and investigation 
of a broad range of applications, as well as development of a sound background for 
further studies in mathematics and mathematics related fields.

Mathematical Methods Units 1 and 2 and Specialist Mathematics Units 1 and 2, taken in conjunction, 
provide a comprehensive preparation for Specialist Mathematics Units 3 and 4. Study of Specialist 
Mathematics Units 3 and 4 also assumes concurrent study or previous completion of Mathematical 
Methods Units 3 and 4.

The areas of study for Specialist Mathematics Units 1 and 2 are ‘Algebra, number and structure’, 
‘Data analysis, probability and statistics’, ‘Discrete mathematics’, ‘Functions, relations and graphs’ and 
‘Space and measurement’.

 

UNIT 1: SPECIALIST MATHEMATICS
Specialist Mathematics Units 1 and 2 provide a course 
of study for students who wish to undertake an in-
depth study of mathematics, with an emphasis on 
concepts, skills and processes related to mathematical 
structure, modelling, problem-solving, reasoning 
and proof. This study has a focus on interest in the 
discipline of mathematics and investigation of a broad 
range of applications, as well as development of a 
sound background for further studies in mathematics 
and mathematics related fields.

Mathematical Methods Units 1 and 2 and Specialist 
Mathematics Units 1 and 2, taken in conjunction, 
provide a comprehensive preparation for Specialist 
Mathematics Units 3 and 4. Study of Specialist 
Mathematics Units 3 and 4 also assumes concurrent 
study or previous completion of Mathematical 
Methods Units 3 and 4.

The areas of study for Specialist Mathematics 
Units 1 and 2 are ‘Algebra, number and structure’, 
‘Data analysis, probability and statistics’, ‘Discrete 
mathematics’, ‘Functions, relations and graphs’ and 
‘Space and measurement’.

At the end of Unit 1 students are expected to have 
covered the material in the areas of study: ‘Algebra, 
number and structure’ and ‘Discrete mathematics’. 
Concepts from these areas of study will be further 
developed and used in Unit 2 and also in Units 3 and 4.

In undertaking this unit, students are expected to 
be able to apply techniques, routines and processes 
involving rational, real and complex arithmetic, sets, 
lists, tables and matrices, diagrams, graphs, logic 
gates and geometric constructions, algorithms, 
algebraic manipulation, recurrence relations, equations 
and graphs, with and without the use of technology. 
They are expected to be able to construct proofs and 
develop and interpret algorithms to solve problems. 
They should have facility with relevant mental and 
by-hand approaches to estimation and computation. 
The use of numerical, graphical, geometric, symbolic 
and statistical functionality of technology for teaching 
and learning mathematics, for working mathematically, 
and in related assessment, is to be incorporated 
throughout each unit as applicable.

UNIT 2: SPECIALIST MATHEMATICS
The areas of study for Specialist Mathematics 
Units 1 and 2 are ‘Algebra, number and structure’, 
‘Data analysis, probability and statistics’, ‘Discrete 
mathematics’, ‘Functions, relations and graphs’ and 
‘Space and measurement’.

At the end of Unit 2 students are expected to have 
covered the material in the areas of studies: ‘Data 
analysis, probability and statistics’, ‘Space and 
measurement’, ‘Algebra, number and structure’ and 
‘Functions, relations and graphs’.

In undertaking this unit, students are expected to 
be able to apply techniques, routines and processes 
involving rational, real and complex arithmetic, 
sets, lists, tables, vectors and matrices, diagrams 
and geometric constructions, algorithms, algebraic 
manipulation, equations and graphs, with and without 
the use of technology. They are expected to be able to 
construct proofs and develop and interpret algorithms 
to solve problems. They should have facility with 
relevant mental and by-hand approaches to estimation 
and computation. The use of numerical, graphical, 
geometric, symbolic and statistical functionality of 
technology for teaching and learning mathematics, for 
working mathematically, and in related assessment, is 
to be incorporated throughout each unit as applicable.
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UNITS 3 & 4
Specialist Mathematics Units 3 and 4 consist of the areas of study: ‘Algebra, number and structure’, ‘Calculus’, 
‘Data analysis, probability and statistics’, ‘Discrete mathematics’, ‘Functions, relations and graphs’, and ‘Space 
and measurement’. The development of course content should highlight mathematical structure, reasoning 
and proof and applications across a range of modelling contexts with an appropriate selection of content for 
each of Unit 3 and Unit 4. The selection of content for Unit 3 and Unit 4 should be constructed so that there is 
a balanced and progressive development of knowledge and skills with connections among the areas of study 
being developed as appropriate across Unit 3 and Unit 4.

Specialist Mathematics Units 3 and 4 assumes familiarity with the key knowledge and key skills from 
Mathematical Methods Units 1 and 2; the key knowledge and key skills from Specialist Mathematics Units 1 and 
2; and concurrent study or previous completion of Mathematical Methods Units 3 and 4. Together these cover 
the assumed knowledge and skills for Specialist Mathematics Units 3 and 4, which are drawn on as applicable in 
the development of content from the areas of study and key knowledge and key skills for the outcomes.

For Unit 3 a selection of content would typically include content from the ‘Discrete mathematics’, ‘Functions, 
relations and graphs’, ‘Algebra, number and structure’, ‘Space and measurement’ and ‘Calculus’ areas of study. In 
Unit 4 the corresponding selection of content would typically consist of the remaining content from the ‘Discrete 
mathematics’, ‘Calculus’, and ‘Space and measurement’ areas of study and the content from the ‘Data analysis, 
probability and statistics’ area of study.

In undertaking these units, students are expected to be able to apply techniques, routines and processes 
involving rational, real and complex arithmetic, sets, lists, tables and vectors, diagrams and geometric 
constructions, algorithms, algebraic manipulation, equations, graphs, differentiation, anti-differentiation and 
integration and inference, with and without the use of technology. They should have facility with relevant mental 
and by-hand approaches to estimation and computation. The use of numerical, graphical, geometric, symbolic 
and statistical functionality of technology for teaching and learning mathematics, for working mathematically, and 
in related assessment, is to be incorporated throughout each unit as applicable.
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Biology is a diverse and evolving science discipline that seeks to understand and explore the 
nature of life, past and present. Despite the diversity of organisms and their many adaptations for 
survival in various environments, all life forms share a degree of relatedness and a common origin.

The study explores the dynamic relationships between organisms and their interactions with the non-
living environment. It also explores the processes of life, from the molecular world of the cell to that of 
the whole organism, that maintain life and ensure its continuity.

VCE Biology enables students to investigate the processes involved in sustaining life at cellular, 
system, species and ecosystem levels. In undertaking this study, students examine how life has evolved 
over time and understand that in the dynamic and interconnected system of life all change has a 
consequence that may affect an individual, a species or the collective biodiversity of Earth.

The study gives students insights into how knowledge of molecular and evolutionary concepts 
underpin much of contemporary biology, and the applications used by society to resolve problems and 
make advancements. The study is made up of four units.

VCE Biology provides for continuing study pathways within the discipline and leads to a range of 
careers. Branches of biology include botany, genetics, immunology, microbiology, pharmacology 
and zoology. In addition, biology is applied in many fields of endeavour including biotechnology, 
dentistry, ecology, education, food science, forestry, health care, horticulture, medicine, optometry, 
physiotherapy and veterinary science. Biologists also work in cross disciplinary areas such as bushfire 
research, environmental management and conservation, forensic science, geology, medical research 
and sports science.

Biology
VCE SUBJECTS: SCIENCE

UNIT 1: HOW DO ORGANISMS REGULATE THEIR 
FUNCTIONS?
In this unit students examine the cell as the structural 
and functional unit of life, from the single celled to 
the multicellular organism, including the requirements 
for sustaining cellular processes. Students focus on 
cell growth, replacement and death and the role of 
stem cells in differentiation, specialisation and renewal 
of cells. They explore how systems function through 
cell specialisation in vascular plants and animals, and 
consider the role homeostatic mechanisms play in 
maintaining an animal’s internal environment.

UNIT 2: HOW DOES INHERITANCE IMPACT 
DIVERSITY?
In this unit students explore reproduction and 
the transmission of biological information from 
generation to generation and the impact this has 
on species diversity. They apply their understanding 
of chromosomes to explain the process of meiosis. 
Students consider how the relationship between 
genes, and the environment and epigenetic factors 
influence phenotypic expression. They explain the 
inheritance of characteristics, analyse patterns of 
inheritance, interpret pedigree charts and predict 
outcomes of genetic crosses. 

Students analyse the advantages and disadvantages of 
asexual and sexual reproductive strategies, including 
the use of reproductive cloning technologies. They 
study structural, physiological and behavioural 
adaptations that enhance an organism’s survival. 
Students explore interdependencies between species, 
focusing on how keystone species and top predators 
structure and maintain the distribution, density and 
size of a population.

UNIT 3: HOW DO CELLS MAINTAIN LIFE?
In this unit students investigate the workings of the cell 
from several perspectives. They explore the relationship 
between nucleic acids and proteins as key molecules in 
cellular processes. Students analyse the structure and 
function of nucleic acids as information molecules, gene 
structure and expression in prokaryotic and eukaryotic 
cells and proteins as a diverse group of functional 
molecules. They examine the biological consequences 
of manipulating the DNA molecule and applying 
biotechnologies.

Students explore the structure, regulation and rate of 
biochemical pathways, with reference to photosynthesis 
and cellular respiration. They explore how the 
application of biotechnologies to biochemical pathways 
could lead to improvements in agricultural practices.

UNIT 4: HOW DOES LIFE CHANGE AND RESPOND TO 
CHALLENGES?
In this unit students consider the continual change 
and challenges to which life on Earth has been, 
and continues to be, subjected to. They study the 
human immune system and the interactions between 
its components to provide immunity to a specific 
pathogen. Students consider how the application 
of biological knowledge can be used to respond to 
bioethical issues and challenges related to disease.

Students consider how evolutionary biology is based 
on the accumulation of evidence over time. They 
investigate the impact of various change events 
on a population’s gene pool and the biological 
consequences of changes in allele frequencies. 
Students examine the evidence for relatedness 
between species and change in life forms over 
time using evidence from palaeontology, structural 
morphology, molecular homology and comparative 
genomics. Students examine the evidence for 
structural trends in the human fossil record, 
recognising that interpretations can be contested, 
refined or replaced when challenged by new evidence.

CAREER PATHWAYS
Biologist, Marine Biologist, Zookeeper, Dentist,  
Lab Technician, Physiotherapist, Healthcare Worker, 
Agriculture, Exercise Scientist



38 • Embrace Learning  |  Aim to Innovate  |  Respect All  |  Look to Inspire VCE 2027 Subject Guide • 39

Chemistry
VCE SUBJECTS: SCIENCE

The study of VCE Chemistry involves investigating and analysing the composition and behaviour 
of matter, and the chemical processes involved in producing useful materials for society in ways 
that minimise adverse effects on human health and the environment. Chemistry underpins the 
generation of energy for use in homes and industry, the maintenance of clean air and water, the 
production of food, medicines and new materials, and the treatment of wastes. 

An important feature of undertaking a VCE science study is the opportunity for students to engage in 
a range of scientific investigation methodologies, to develop key science skills, and to interrogate the 
links between knowledge, theory and practice. Students work collaboratively as well as independently 
on a range of scientific investigations involving controlled experiments, fieldwork, case studies, 
correlational studies, classification and identification, modelling, simulations, literature reviews, and the 
development of a product, process or system. Knowledge and application of the safety considerations, 
including use of safety data sheets, and ethical guidelines associated with undertaking investigations is 
integral to the study of VCE Chemistry.

As well as increasing their understanding of scientific processes, students develop insights into 
how knowledge in chemistry has changed, and continues to change, in response to new evidence, 
discoveries and thinking. They explore the impact of chemistry on their own lives, and on society 
and the environment. They develop capacities that enable them to critically assess the strengths 
and limitations of science, respect evidence-based conclusions and gain an awareness of the ethical 
contexts of scientific endeavours. Students consider how science is connected to innovation in 
addressing contemporary chemistry-based challenges.

UNIT 1: HOW CAN THE DIVERSITY OF MATERIALS BE 
EXPLAINED?
In this unit students investigate the chemical structures 
and properties of a range of materials, including 
covalent compounds, metals, ionic compounds 
and polymers. They are introduced to ways that 
chemical quantities are measured. They consider how 
manufacturing innovations lead to more sustainable 
products being produced for society through the use 
of renewable raw materials and a transition from a 
linear economy towards a circular economy.

Students conduct practical investigations involving 
the reactivity series of metals, separation of mixtures 
by chromatography, use of precipitation reactions to 
identify ionic compounds, determination of empirical 
formulas, and synthesis of polymers.

UNIT 2: HOW DO CHEMICAL REACTIONS SHAPE THE 
NATURAL WORLD?
In this unit students analyse and compare different 
substances dissolved in water and the gases that may 
be produced in chemical reactions. They explore 
applications of acid-base and redox reactions in society.

Students conduct practical investigations involving the 
specific heat capacity of water, acid-base and redox 
reactions, solubility, molar volume of a gas, volumetric 
analysis, and the use of a calibration curve. 

UNIT 3: HOW CAN DESIGN AND INNOVATION HELP 
TO OPTIMISE CHEMICAL PROCESSES?
In this unit students investigate the chemical 
production of energy and materials. They explore 
how innovation, design and sustainability principles 
and concepts can be applied to produce energy and 
materials while minimising possible harmful effects of 
production on human health and the environment.

Students analyse and compare different fuels as 
energy sources for society, with reference to the 
energy transformations and chemical reactions 
involved, energy efficiencies, environmental impacts 
and potential applications. They explore food in the 
context of supplying energy in living systems. The 
purpose, design and operating principles of galvanic 
cells, fuel cells, rechargeable cells and electrolytic cells 
are considered when evaluating their suitability for 
supplying society’s needs for energy and materials. 

They evaluate chemical processes with reference to 
factors that influence their reaction rates and extent. 
They investigate how the rate of a reaction can be 
controlled so that it occurs at the optimum rate while 
avoiding unwanted side reactions and by-products. 
Students conduct practical investigations involving 
thermochemistry, redox reactions, electrochemical 
cells, reaction rates and equilibrium systems.

UNIT 4: HOW ARE CARBON-BASED COMPOUNDS 
DESIGNED FOR PURPOSE?
In this unit students investigate the structures and 
reactions of carbon-based organic compounds, 
including considering how green chemistry principles 
are applied in the production of synthetic organic 
compounds. They study the metabolism of food and 
the action of medicines in the body. They explore 
how laboratory analysis and various instrumentation 
techniques can be applied to analyse organic 
compounds in order to identify them and to ensure 
product purity.

Students conduct practical investigations related to the 
synthesis and analysis of organic compounds, involving 
reaction pathways, organic synthesis, identification 
of functional groups, direct redox titrations, solvent 
extraction and distillations.

CAREER PATHWAYS
Chemist, Food Technologist, Pharmacologist,  
Medicine, Nursing, Biomedical Engineer, Veterinarian, 
Environmental Scientist
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Environmental Science
VCE SUBJECTS: SCIENCE

UNIT 1: HOW ARE EARTH’S DYNAMIC SYSTEMS 
INTERCONNECTED TO SUPPORT LIFE?
Students examine interactions within and between 
Earth’s systems and explore how these dynamic 
relationships sustain life. They investigate how 
natural processes and human activities influence 
conditions such as air and water quality, soil fertility, 
and biodiversity. By analysing ecological data and 
examining environmental change through Earth 
systems thinking, students gain insight into strategies 
for sustainable environmental management.

Students also complete a practical investigation 
(student-adapted or student-designed) related to 
ecosystem components, monitoring, or environmental 
change. This investigation includes the generation and 
analysis of primary data.

 

UNIT 2: WHAT AFFECTS EARTH’S CAPACITY  
TO SUSTAIN LIFE?
This unit focuses on two major global challenges: 
pollution and the security of food and water. Students 
examine the properties, impacts and management 
of pollutants affecting air, water and soil, as well as 
the factors influencing the availability of safe and 
sustainable food and water resources.

Students evaluate strategies for improving 
environmental quality and resilience and conduct 
a student-directed investigation on pollution 
management and/or food and water security. The 
investigation develops their capacity to apply scientific 
knowledge to real-world environmental challenges.

 

UNIT 3: HOW CAN BIODIVERSITY  
AND DEVELOPMENT BE SUSTAINED?
Students explore the significance of biodiversity, and 
the ecosystem services it provides. They investigate 
the causes and consequences of biodiversity loss and 
assess strategies used to protect threatened species. 
Using a selected environmental case study, students 
evaluate environmental management approaches from 
a systems-thinking perspective and apply sustainability 
principles such as conservation, intergenerational 
equity and resource efficiency.

This unit supports development of practical and 
analytical skills through fieldwork and primary  
data collection.

 

UNIT 4: HOW CAN CLIMATE CHANGE AND THE 
IMPACTS OF HUMAN ENERGY USE BE MANAGED?
Students analyse the scientific basis of climate change 
and the implications of energy production and 
consumption on the environment. They assess the 
sustainability of renewable and non-renewable energy 
sources and explore how evidence-based science 
informs decisions on climate and energy policy.

This unit also emphasises data interpretation and 
critical evaluation. Students examine scientific data  
for trends and uncertainties, test predictions, and 
assess the quality of evidence used in decision-
making. A major component of this unit is the 
presentation of a scientific poster that communicates 
the findings of a student-designed investigation 
related to biodiversity, energy, climate change or 
environmental management.

Environmental Science explores the complex relationships between Earth’s four 
interrelated systems: the atmosphere, biosphere, hydrosphere, and lithosphere. Students 
investigate how human activities - past and present - impact the environment, and how 
future environmental challenges can be addressed through sustainable management and 
innovative solutions.

Throughout this subject, students develop a broad range of scientific skills including fieldwork, data 
analysis, critical and creative thinking, and scientific communication. They conduct investigations, 
evaluate data, justify conclusions, and make informed decisions based on evidence. By analysing 
both global and local case studies, students assess environmental issues through scientific, ethical, 
economic and social lenses.

 

CAREER PATHWAYS
Park Ranger, Surveyor, Environmental Engineer,  
Landscape Architect, Arboriculture Worker,  
Science Technician, Geologist
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Physics
VCE SUBJECTS: SCIENCE

The study of VCE Physics involves investigating, understanding and explaining the behaviour 
of physical phenomena in the Universe. Models, including mathematical models, are used to 
explore, simplify and predict how physical systems behave at varying scales from the very small 
(quantum and particle physics) through to the very large (astronomy and cosmology). Beginning 
with classical ideas and considering their limitations, and then being introduced to more modern 
explanations of the world, provides a novel lens through which students experience the world 
around them, drawing on their natural curiosity and wonder.

Conceptual understanding is developed as students study topics including light, atomic physics, 
radiation, thermal physics, electricity, fields, mechanics, quantum physics and the nature of energy and 
matter. Students are given agency through a choice of options and in designing and undertaking their 
own investigations. 

An important feature of undertaking a VCE science study is the opportunity for students to engage in 
a range of scientific investigation methodologies, to develop key science skills, and to interrogate the 
links between theory, knowledge and practice. Students work collaboratively as well as independently 
on a range of tasks involving experiments, fieldwork, case studies, classification and identification, 
modelling, simulations, literature reviews, and the development of a product, process or system. 
Knowledge and application of the safety and ethical guidelines associated with undertaking 
investigations is integral to the study of VCE Physics.

As well as increasing their understanding of scientific processes, students develop insights into how 
knowledge in physics has changed, and continues to change, in response to new evidence, discoveries 
and thinking. They develop capacities that enable them to critically assess the strengths and limitations 
of science, respect evidence-based conclusions and gain an awareness of the ethical contexts of 
scientific endeavours. Students consider how science is connected to innovation in addressing 
contemporary physics challenges. 

UNIT 1: HOW ARE LIGHT AND HEAT EXPLAINED?
In this unit students examine some of the fundamental 
ideas and models used by physicists in an attempt 
to understand and explain energy. Models used to 
understand light, thermal energy, radioactivity, nuclear 
processes and electricity are explored. Students apply 
these physics ideas to contemporary societal issues: 
communication, climate change and global warming, 
medical treatment, electrical home safety and 
Australian energy needs. 

UNIT 2: HOW DOES PHYSICS HELP US TO 
UNDERSTAND THE WORLD?
In this unit students explore the power of experiments 
in developing models and theories. They investigate 
a variety of phenomena by making their own 
observations and generating questions, which in turn 
lead to experiments. Students investigate the ways in 
which forces are involved both in moving objects and 
in keeping objects stationary and apply these concepts 
to a chosen case study of motion. 

Students choose one of eighteen options related 
to climate science, nuclear energy, flight, structural 
engineering, biomechanics, medical physics, 
bioelectricity, optics, photography, music, sports 
science, electronics, astrophysics, astrobiology, 
Australian traditional artefacts and techniques, particle 
physics, cosmology and local physics research. The 
selection of an option enables students to pursue an 
area of interest through an investigation and using 
physics to justify a stance, response or solution to a 
contemporary societal issue or application related to 
the option. 

UNIT 3: HOW DO FIELDS EXPLAIN MOTION AND 
ELECTRICITY?
In this unit students use Newton’s laws to investigate 
motion in one and two dimensions. They explore the 
concept of the field as a model used by physicists 
to explain observations of motion of objects not in 
apparent contact. Students compare and contrast 
three fundamental fields – gravitational, magnetic and 
electric – and how they relate to one another. They 
consider the importance of the field to the motion 
of particles within the field. Students examine the 
production of electricity and its delivery to homes. 
They explore fields in relation to the transmission of 
electricity over large distances and in the design and 
operation of particle accelerators. 

UNIT 4: HOW HAVE CREATIVE IDEAS AND INVESTIGATION 
REVOLUTIONISED THINKING IN PHYSICS?
In this unit, students explore some monumental 
changes in thinking in Physics that have changed the 
course of how physicists understand and investigate 
the Universe. They examine the limitations of the 
wave model in describing light behaviour and use a 
particle model to better explain some observations of 
light. Matter, that was once explained using a particle 
model, is re-imagined using a wave model. Students 
are challenged to think beyond how they experience 
the physical world of their everyday lives to think from 
a new perspective, as they imagine the relativistic 
world of length contraction and time dilation when 
motion approaches the speed of light. They are invited 
to wonder about how Einstein’s revolutionary thinking 
allowed the development of modern-day devices such 
as the GPS. 

CAREER PATHWAYS
Physicist, Aerospace Engineer, Medical Imaging Technologist, 
Electrician, Safety Inspector, Science Technician,  
Industrial Designer, Architect
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Psychology
VCE SUBJECTS: SCIENCE

VCE Psychology is designed to enable students to explore the complex interactions between 
thought, emotions and behaviour. They develop an insight into biological, psychological and social 
factors and the key science skills that underpin much of psychology. VCE Psychology is designed 
to promote students’ understanding of how society applies such skills and psychological concepts 
to resolve problems and make scientific advancements. The study is designed to promote 
students’ confidence and their disposition to use the information they learn in the study in 
everyday situations. 

Studying VCE Psychology enables students to develop their capacity to think, question and analyse 
psychological research and critically reflect on the findings of experiments and research. They are 
encouraged to use their problem-solving skills, including critical and creative thinking, to establish and 
articulate their understandings through their class discussions, practical work and written responses 
– all of which may help students to think deeply and critically about their own lives, manage life 
circumstances and reach personal goals.

Students who study VCE Psychology can consider a pathway within this discipline that can lead to a 
range of careers and roles that work with diverse populations and communities. Areas that registered 
psychologists may work in include clinical, developmental, educational, environmental, forensic, 
health, neuropsychology, sport and exercise, and organisational psychology. Psychologists can 
also work in cross-disciplinary areas such as academia and research institutions, medical research, 
management and human resources, and government, corporate and private enterprises, or as part of 
ongoing or emergency support services in educational and institutional settings. Students exposed to 
the study of VCE Psychology recognise the diverse nature of the discipline and career opportunities 
within the field. These opportunities include careers and roles that do not involve being a registered 
psychologist, including roles in aged, family and child services; case managers; communications 
specialists; counsellors; community health and welfare roles; health services support roles; human 
resource specialists; managers; marketing and market research roles; office administration roles; policy 
and planning roles; probation and parole services roles; and social work and teaching roles.

UNIT 1: HOW ARE BEHAVIOUR AND MENTAL 
PROCESSES SHAPED?
In this unit students examine the complex nature 
of psychological development, including situations 
where psychological development may not occur as 
expected. Students examine the contribution that 
classical and contemporary knowledge from Western 
and non-Western societies, including Aboriginal 
and Torres Strait Islander peoples, has made to 
an understanding of psychological development 
and to the development of psychological models 
and theories used to predict and explain the 
development of thoughts, emotions and behaviours. 
They investigate the structure and functioning of the 
human brain and the role it plays in mental processes 
and behaviour and explore brain plasticity and the 
influence that brain damage may have on a person’s 
psychological functioning.

 

UNIT 2: HOW DO INTERNAL AND EXTERNAL FACTORS 
INFLUENCE BEHAVIOUR AND MENTAL PROCESSES?
In this unit students evaluate the role social cognition 
plays in a person’s attitudes, perception of themselves 
and relationships with others. Students explore a 
variety of factors and contexts that can influence the 
behaviour of individuals and groups, recognising that 
different cultural groups have different experiences 
and values. Students are encouraged to consider 
Aboriginal and Torres Strait Islander people’s 
experiences within Australian society and how these 
experiences may affect psychological functioning.

Students examine the contribution that classical 
and contemporary research has made to the 
understandings of human perception and why 
individuals and groups behave in specific ways. 
Students investigate how perception of stimuli enables 
a person to interact with the world around them and 
how their perception of stimuli can be distorted. 

UNIT 3: HOW DOES EXPERIENCE AFFECT 
BEHAVIOUR AND MENTAL PROCESSES?
In this unit students investigate the contribution that 
classical and contemporary research has made to 
the understanding of the functioning of the nervous 
system and to the understanding of biological, 
psychological and social factors that influence learning 
and memory.

Students investigate how the human nervous system 
enables a person to interact with the world around 
them. They explore how stress may affect a person’s 
psychological functioning and consider stress as 
a psychobiological process, including emerging 
research into the relationship between the gut and the 
brain in psychological functioning. They investigate 
how mechanisms of learning and memory lead to 
the acquisition of knowledge and the development 
of new and changed behaviours. They consider 
models to explain learning and memory as well as 
the interconnectedness of brain regions involved in 
memory. The use of mnemonics to improve memory is 
explored, including Aboriginal and Torres Strait Islander 
peoples’ use of place as a repository of memory. 

UNIT 4: HOW IS MENTAL WELLBEING SUPPORTED 
AND MAINTAINED?
In this unit students explore the demand for sleep 
and the influences of sleep on mental wellbeing. They 
consider the biological mechanisms that regulate sleep 
and the relationship between rapid eye movement (REM) 
and non-rapid eye movement (NREM) sleep across the 
life span. They also study the impact that changes to a 
person’s sleep-wake cycle and sleep hygiene have on 
a person’s psychological functioning and consider the 
contribution that classical and contemporary research  
has made to the understanding of sleep.

Students consider ways in which mental wellbeing may 
be defined and conceptualised, including social and 
emotional wellbeing (SEWB) as a multidimensional 
and holistic framework to wellbeing. They explore the 
concept of mental wellbeing as a continuum and apply 
a biopsychosocial approach, as a scientific model, 
to understand specific phobia. They explore how 
mental wellbeing can be supported by considering the 
importance of biopsychosocial protective factors and 
cultural determinants as integral to the wellbeing of 
Aboriginal and Torres Strait Islander peoples. 
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Australian & Global Politics
VCE SUBJECTS: HUMANITIES

VCE Australian and Global Politics offers students the opportunity to engage with 
key political, social and economic issues, and to become informed citizens, voters and 
participants in their local, national and international communities.

Australian Politics increases awareness of the nature of power and its influence. It allows 
students to become informed observers of, and active participants in, their political system. 
As students begin to think critically, they recognise that democratic ideals are often difficult to 
achieve in practice.

Global Politics provides students with an insight into the political, social, cultural and 
economic forces that shape our rapidly changing world. Students develop a critical 
understanding of the world in which they live and of contemporary global issues. In doing 
so, students are provided with the opportunity to develop the awareness and the critical 
thinking skills that underpin active citizenship and an ability to more deeply appreciate and 
contextualise the global environment in which they live.

Australian and Global Politics provides knowledge and skills that prepare students for formal 
study at the tertiary level or in vocational education and training settings. It also leads to 
opportunities in a range of careers, including academia, management and government. 
Students may also pursue occupations in corporate and private enterprises in fields such as 
journalism, education, law, research and politics.

UNIT 1: IDEAS, ACTORS AND POWERS
In this unit students are introduced to the key ideas 
relating to the exercise of political power. They 
explore how these ideas shape political systems and 
in particular the characteristics of liberalism. They 
consider the nature of power in Australian democracy 
and in a non-democratic political system. They also 
explore the nature and influence of key political actors 
in Australia: political parties, interest groups and the 
media. All these forms of participation in Australian 
democracy influence the political agenda.

This unit is contemporary in focus and students must 
use examples and case studies from within the last  
10 years.

UNIT 2: GLOBAL CONNECTIONS
This unit introduces students to the global community 
and the global actors that are part of this community. In 
Area of Study 1 students explore the myriad ways lives 
have been affected by the increased interconnectedness 
– the global links – of the world through the process 
of globalisation. In Area of Study 2, students consider 
the extent to which global actors cooperate and share 
visions and goals as part of the global community. 
They investigate the ability of the global community to 
manage areas of global cooperation and to respond to 
issues of global conflict and instability.

This unit is contemporary in focus and students must 
use examples and case studies from within the last 10 
years. However, contemporary issues and events may 
need to be contextualised for students and this may 
require some investigation prior to this timeframe.

UNIT 3: GLOBAL COOPERATION AND CONFLICT
In this unit, students investigate an issue and a crisis 
that pose challenges to the global community. Students 
begin with an investigation into an issue of global scale, 
such as climate change, global economic instability, the 
issue of development or weapons of mass destruction. 
Students also examine the causes and consequences of 
a humanitarian crisis that may have begun in one state 
but which has crossed over into neighbouring states and 
requires an emergency response. This crisis must be chosen 
from the areas of human rights, armed conflict and the 
mass movement of people. They consider the causes of 
these issues and crises, and investigate their consequences 
on a global level and for a variety of global actors. 

For the purposes of this study, global actors are defined 
as states, regional groupings, institutions of global 
governance and non-state actors. States are political actors 
who have defined territory, permanent populations and 
widely recognised sovereignty. States can be organised into 
formal regional groupings, such as the European Union, 
ASEAN or the Pacific Islands Forum. Institutions of global 
governance have global scope, are composed of states 
and facilitate cooperation and peaceful relations between 
states, enforce global rules and law and play a part in 
dispute resolution. Non-state actors include any other 
actors on the global stage: transnational corporations; 
individuals; and non-government organisations such as 
Human Rights Watch or Greenpeace and terrorist groups 
or international criminal networks. Importantly, students 
develop an appreciation for the perspectives and interests 
global actors bring to contemporary issues and crises, 
which can be multifaceted and changeable.

VCE Politics is a contemporary study, and focus must be 
on examples and case studies from within the last 10 
years. These examples and case studies may need to 
be contextualised by a brief outline of historical causes 
(more than 10 years ago); however, the focus must be 
on the contribution of short-term causes (within the last 
10 years) to the contemporary issue or crisis.

UNIT 4: POWER IN THE INDO-PACIFIC	
In this unit, students investigate the strategic competition 
for power and influence in the Indo-Pacific region. They 
consider the interests and perspectives of global actors 
within the region, including the challenges to regional 
cooperation and stability. Building on their study of 
global issues and contemporary crises in Unit 3, students 
develop their understanding of power and national 
interests through an in-depth examination of one state’s 
perspectives, interests and actions. Students must choose 
one state from the People’s Republic of China, Japan, the 
Republic of India, the Republic of Indonesia or the United 
States of America. Students also examine Australia’s 
strategic interests and actions in the region and consider 
how Australia’s responses to regional issues and crises 
may have contributed to political stability and/or change. 
They do this within the context of Australia’s relationships 
with one Pacific Island state and two other regional states.

For the purposes of this study, the Indo-Pacific is defined 
as the region ranging from the eastern Indian Ocean to 
the Pacific Ocean connected by Southeast Asia, including 
India, North Asia and the United States of America. 
This includes the following: Australia, Bangladesh, 
Bhutan, Brunei, Cambodia, China, Cook Islands, Fiji, 
French Polynesia, India, Indonesia, Japan, Kiribati, Laos, 
Malaysia, Maldives, Marshall Islands, Federated States 
of Micronesia, Mongolia, Myanmar, Nauru, Nepal, New 
Caledonia, New Zealand, Niue, North Korea, Pakistan, 
Palau, Papua New Guinea, Philippines, Russia, Samoa, 
Singapore, Solomon Islands, South Korea, Sri Lanka, 
Taiwan, Thailand, Timor-Leste, Tokelau, Tonga, Tuvalu, 
the United States of America, Vanuatu and Vietnam. 

VCE Politics is a contemporary study and focus must be 
on examples and case studies from within the last 10 
years. These examples and case studies may need to 
be contextualised by a brief outline of historical causes 
(more than 10 years ago); however, the focus must be 
on the contribution of short-term causes (within the last 
10 years) to the contemporary issue or crisis. 
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Geography
VCE SUBJECTS: HUMANITIES

In VCE Geography students develop a range of skills, many of which employ geospatial 
and digital technologies. Investigative skills develop students’ ability to conduct 
geographic study and inquiry including the collection of primary data through observation, 
surveys and fieldwork, and the collection of relevant secondary data and information.

Interpretative and analytical skills enable students to interpret information presented in a 
variety of formats including maps, graphs, diagrams and images. These skills encourage 
students to critically evaluate information for its validity and reliability. Presentation and 
communication skills enable students to communicate their knowledge and understanding 
in a coherent, creative and effective manner, with the use of appropriate geographic 
terminology. The skills developed in investigation, collection of data, interpretation, analysis 
and communication of geographic information are enhanced through the use of geospatial 
technologies, both in the classroom and in the field. The geospatial industry is evolving and 
students with spatial skills continue to be in high demand, with the potential for a variety of 
career pathways.

UNIT 1: HAZARDS AND DISASTERS
This unit investigates how people have responded 
to specific types of hazards and disasters. Hazards 
represent the potential to cause harm to people and 
or the environment, whereas disasters are defined as 
serious disruptions of the functionality of a community 
at any scale, involving human, material, economic or 
environmental losses and impacts. Hazards include a 
wide range of situations including those within local 
areas, such as fast-moving traffic or the likelihood of 
coastal erosion, to regional and global hazards such as 
drought and infectious disease.

Students undertake an overview of hazards before 
investigating two contrasting types of hazards and the 
responses to them.

Students examine the processes involved with hazards 
and hazard events, considering their causes and 
impacts, human responses to hazard events and the 
interconnections between human activities and natural 
phenomena, including the impact of climate change.

UNIT 2: TOURISM - ISSUES AND CHALLENGES
In this unit students investigate the characteristics of 
tourism: where it has developed, its various forms, 
how it has changed and continues to change and 
its impact on people, places and environments, 
issues and challenges of ethical tourism. Students 
select contrasting examples of tourism from within 
Australia and elsewhere in the world to support their 
investigations. Tourism involves the movement of 
people travelling away from and staying outside of 
their usual environment for more than 24 hours but not 
more than one consecutive year (United Nations World 
Tourism Organization definition). The scale of tourist 
movements since the 1950s and its predicted growth 
has had and continues to have a significant impact on 
local, regional and national environments, economies 
and cultures. The travel and tourism industry is directly 
responsible for a significant number of jobs globally 
and generates a considerable portion of global GDP.

The study of tourism at local, regional and global scales 
emphasises the interconnection within and between 
places as well as the impacts, issues and challenges 
that arise from various forms of tourism. For example, 
the interconnections of climate, landforms, culture and 
climate change help determine the characteristics of 
a place that can prove attractive to tourists. There is 
an interconnection between places tourists originate 
from and their destinations through the development 
of communication and transport infrastructure, 
employment, and cultural preservation and 
acculturation. The growth of tourism at all scales requires 
appropriate management to ensure it is environmentally, 
socially, culturally and economically sustainable.

CAREER PATHWAYS
Geologist, Historian, Civil Engineer, Economist,  
Environmental Manager, Minor, Market Research Analyst



50 • Embrace Learning  |  Aim to Innovate  |  Respect All  |  Look to Inspire VCE 2027 Subject Guide • 51

UNIT 3: CHANGING THE LAND
This unit focuses on two investigations of geographical 
change: change to land cover and change to land use. 
Land cover includes biomes such as forest, grassland, 
tundra, bare lands and wetlands, as well as land 
covered by ice and water. Land cover is the natural 
state of the biophysical environment developed 
over time as a result of the interconnection between 
climate, soils, landforms and flora and fauna and, 
increasingly, interconnections with human activity. 
Natural land cover is altered by many processes such 
as geomorphological events, plant succession and 
climate change.

Students investigate two major processes that are 
changing land cover in many regions of the world: 
melting glaciers and ice sheets, and deforestation.

They investigate the distribution and causes of the two 
processes. They select one location for each of the 
processes to develop a greater understanding of the 
changes to land cover produced by these processes, 
the impacts of these changes and responses to these 
changes at different scales.

People have modified land cover to produce a range 
of land uses to satisfy needs such as housing, resource 
provision, communication and recreation. Land use 
change is a characteristic of both urban and rural 
environments and occurs at both spatial and  
temporal scales.

At a local scale students investigate land use change 
using appropriate fieldwork techniques and secondary 
sources. They investigate the processes of change, the 
reasons for change and the impacts of change.

Students undertake fieldwork and produce a 
fieldwork report. They develop a research question 
and hypothesis and use both primary and secondary 
sources to collect data. Fieldwork techniques including 
geospatial technologies are employed to collect and 
present data.

UNIT 3: CHANGING THE LAND
Students investigate the geography of human 
populations. They explore the patterns of population 
change, movement and distribution, and how 
governments, organisations and individuals have 
responded to those changes in different parts of  
the world.

Students study population dynamics before 
undertaking an investigation into two significant 
population trends arising in different parts of the 
world. They examine the dynamics of populations and 
their environmental, economic, social, and cultural 
impacts on people and places. 

The growth of the world’s population from 2.5 billion in 
1950 to over 7 billion since 2010 has been on a scale 
without parallel in human history. Much of the current 
growth is occurring within developing countries while 
the populations in many developed countries are 
either growing slowly or are declining.

Populations change through growth and decline 
in fertility and mortality, and by people moving to 
different places. The Demographic Transition Model 
and population structure diagrams provide frameworks 
for investigating the key dynamics of population.

Population movements such as voluntary and 
forced movements over long or short terms add 
further complexity to population structures and 
to environmental, economic, social, and cultural 
conditions. Many factors influence population 
change, including the impact of government policies, 
economic conditions, wars and revolution, political 
boundary changes and hazard events.

Students investigate the interconnections between 
the reasons for population change. They evaluate 
strategies developed in response to population issues 
and challenges, in both a growing population trend 
of one country and an ageing population trend of 
another country, in different parts of the world.
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The study of VCE History assists students to understand themselves, others and their 
world, and broadens their perspective by examining people, groups, events, ideas and 
movements. Through studying VCE History, students develop social, political, economic 
and cultural understanding. They also explore continuity and change: the world is not as 
it has always been, and it will be subject to change in the future. In this sense, history is 
relevant to contemporary issues. It fosters an understanding of human agency and informs 
decision making in the present.

The study of history fosters the ability to ask searching questions, to engage in independent 
research, and to construct arguments about the past based on evidence. Historical 
comprehension enables a source to be understood in relation to its context; that is, students 
make links between the source and the world in which it was produced.

We can never know the whole past. Historical knowledge rests on the interpretation of 
sources that are used as evidence. Furthermore, judgments of historical significance made 
by historians are central to the discipline. Historians do not always agree about the meaning 
that is taken from the past: historical interpretations are often subject to academic and public 
debate. The study of history equips students to take an informed position on such matters, 
helping them develop as individuals and citizens. 

History
VCE SUBJECTS: HUMANITIES

UNIT 1: TWENTIETH CENTURY HISTORY 1918-1939
In Unit 1 students explore the nature of political,  
social and cultural change in the period between the 
world wars.

World War One is regarded by many as marking 
the beginning of twentieth century history since it 
represented such a complete departure from the past 
and heralded changes that were to have an impact 
for decades to come. The post-war treaties ushered 
in a period where the world was, to a large degree, 
reshaped with new borders, movements, ideologies 
and power structures. These changes affected 
developments in Europe, the USA, Asia, Africa and the 
Middle East. Economic instability caused by the Great 
Depression also contributed to the development of 
political movements. Despite ideals about future peace, 
reflected in the establishment of the League of Nations, 
the world was again overtaken by war in 1939.

The period after World War One was characterised 
by significant social and cultural change in the 
contrasting decades of the 1920s and 1930s. New 
fascist governments used the military, education and 
propaganda to impose controls on the way people 
lived, to exclude particular groups of people and 
to silence criticism. In Germany, the persecution of 
the Jewish people became intensified. In the USSR, 
millions of people were forced to work in state-
owned factories and farms and had limited personal 
freedom. Japan became increasingly militarised 
and anti-western. In the USA, the consumerism and 
material progress of the 1920s was tempered by 
the Great Crash of 1929. Writers, artists, musicians, 
choreographers and filmmakers reflected, promoted or 
resisted political, economic and social changes.

UNIT 2: TWENTIETH CENTURY HISTORY 1945-2000
In Unit 2 students explore the nature and impact of 
the Cold War and challenges and changes to existing 
political, economic and social arrangements in the 
second half of the twentieth century.

The establishment of the United Nations in 1945 
was intended to take an internationalist approach 
to avoiding warfare, resolving political tensions and 
addressing threats to human life and safety. The 
Universal Declaration of Human Rights adopted in 1948 
was the first global expression of human rights.

Despite internationalist moves, the second half of the 
twentieth century was dominated by the competing 
ideologies of democracy and communism, setting the 
backdrop for the Cold War.

The period also saw challenge and change to the 
established order in many countries. The continuation 
of moves towards decolonisation led to independence 
movements in former colonies in Africa, the Middle 
East, Asia and the Pacific. New countries were created 
and independence was achieved through both military 
and diplomatic means. Old conflicts also continued 
and terrorism became increasingly global. The second 
half of the twentieth century also saw the rise of 
social movements that challenged existing values and 
traditions, such as the civil rights movement, feminism 
and environmental movements.

CAREER PATHWAYS
Archivist, Criminologist, Historian, Museum Technician,  
Law Clerk, Records Manager, Sociologist, Newspaper Editor
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The College currently offers the Unit 3 & 4 pathway of Revolutions.

In Units 3 and 4 Revolutions students investigate the significant historical causes and consequences of political 
revolution. Revolutions represent great ruptures in time and are a major turning point in the collapse and 
destruction of an existing political order which results in extensive change to society. Revolutions are caused by 
the interplay of events, ideas, individuals and popular movements, and the interplay between the political, social, 
cultural, economic and environmental conditions. Their consequences have a profound effect on the political and 
social structures of the post-revolutionary society. Revolution is a dramatically accelerated process whereby the 
new regime attempts to create political, social, cultural and economic change and transformation based on the 
regime’s ideology. 

Change in a post-revolutionary society is not guaranteed or inevitable and continuities can remain from the 
pre-revolutionary society. The implementation of revolutionary ideology was often challenged internally by civil 
war and externally by foreign threats. These challenges can result in a compromise of revolutionary ideals and 
extreme measures of violence, oppression and terror. 

In these units students construct an argument about the past using historical sources (primary sources and 
historical interpretations) as evidence to analyse the complexity and multiplicity of the causes and consequences 
of revolution, and to evaluate the extent to which the revolution brought change to the lives of people. Students 
analyse the different perspectives and experiences of people who lived through dramatic revolutionary moments, 
and how society changed and/or remained the same. Students use historical interpretations to evaluate the 
causes and consequences of revolution and the extent of change instigated by the new regime.

•	 The American Revolution
•	 The Russian Revolution.
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Business Management
VCE SUBJECTS: BUSINESS & ECONOMICS

VCE Business Management examines the ways businesses manage resources to achieve 
objectives. The VCE Business Management Study Design follows the process from the 
initial idea for a business concept, to planning and establishing a business, through to 
the day-to-day management of a business. It also considers changes that need to be 
made to ensure the continued success of a business. Students develop an understanding 
of the complexity of the challenges facing decision-makers in managing businesses and 
their resources.

A range of management theories is considered and compared with management in practice 
through contemporary case studies drawn from the past four years. Students learn to propose 
and evaluate alternative strategies in response to contemporary challenges in establishing and 
operating a business.

UNIT 1: PLANNING A BUSINESS
Businesses of all sizes are major contributors to the 
economic and social wellbeing of a nation. The 
ability of entrepreneurs to establish a business and 
the fostering of conditions under which new business 
ideas can emerge are vital for a nation’s wellbeing. 
Taking a business idea and planning how to make it 
a reality are the cornerstones of economic and social 
development. In this unit students explore the factors 
affecting business ideas and the internal and external 
environments within which businesses operate, as well 
as the effect of these on planning a business. They 
also consider the importance of the business sector to 
the national economy and social wellbeing.

UNIT 2: ESTABLISHING A BUSINESS
This unit focuses on the establishment phase of a 
business. Establishing a business involves compliance 
with legal requirements as well as decisions about how 
best to establish a system of financial record keeping, 
staff the business and establish a customer base. In 
this unit students examine the legal requirements that 
must be met to establish a business. They investigate 
the essential features of effective marketing and 
consider the best way to meet the needs of the 
business in terms of staffing and financial record 
keeping. Students analyse management practices by 
applying key knowledge to contemporary business 
case studies from the past four years.

UNIT 3: MANAGING A BUSINESS
In this unit students explore the key processes and 
considerations for managing a business efficiently 
and effectively to achieve business objectives. 
Students examine different types of businesses and 
their respective objectives and stakeholders. They 
investigate strategies to manage both staff and 
business operations to meet objectives, and develop 
an understanding of the complexity and challenge of 
managing businesses. Students compare theoretical 
perspectives with current practice through the use of 
contemporary Australian and global business case 
studies from the past four years.

UNIT 4: TRANSFORMING A BUSINESS
Businesses are under constant pressure to adapt and 
change to meet their objectives. In this unit students 
consider the importance of reviewing key performance 
indicators to determine current performance and 
the strategic management necessary to position a 
business for the future. Students study a theoretical 
model to undertake change and consider a variety of 
strategies to manage change in the most efficient and 
effective way to improve business performance. They 
investigate the importance of effective management 
and leadership in change management. Using one or 
more contemporary business case studies from the 
past four years, students evaluate business practice 
against theory.
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Economics
VCE SUBJECTS: BUSINESS & ECONOMICS

Economics is the study of how resources are allocated to meet the needs and wants of 
society. It attempts to explain how and why people behave the way they do and the 
consequences of their decision-making. By unpacking the economic considerations around 
how to best meet the needs and wants of citizens, the study of Economics provides 
students with valuable insight into issues that may affect them both individually and 
as members of society. Economics assists us in making more informed and responsible 
decisions and in making a contribution to public debate as active citizens.

The study of economics examines the role of consumers, businesses, governments and 
other organisations in decision-making about the allocation of resources, the production and 
distribution of goods and services and the effect that these decisions may have on material and 
non-material living standards. Developing students’ understanding of economics will enable 
them to appreciate the reasons behind these decisions as well as the intended and unintended 
consequences of economic decision-making. Acquisition of economics knowledge and skills 
assists students to make more informed and responsible economic decisions and contribute to 
public discourse as informed citizens.

Through studying economics, students develop a range of skills, including an ability to gather, 
organise, analyse and synthesise a wide selection of economics information. They undertake 
independent inquiry, think critically and work collaboratively with their peers to develop viable 
solutions to contemporary economic issues. They consider the way in which economic agents 
respond to incentives, disincentives, make trade-offs, weigh up costs and benefits and make 
judgments about what is efficient and what is fair. They utilise economic models and the tools 
of economists effectively to analyse and evaluate the decisions made by key economic agents. 
In the process students appreciate the different viewpoints about issues that may affect the 
modern economy and broader society.

Over time, the changing nature of work will require students to be equipped with the kinds of 
transferrable, problem-solving, communication, evaluation and critical analysis skills developed 
through the study of economics. These skills can be used across many employment fields, 
including foreign affairs, banking, finance, health, environment and education. Economics 
leads to a broad range of career options such as economist, journalist, public policy advisor, 
political consultant, media commentator, entrepreneur, business owner, environmental manager, 
investment banker, investment analyst, management consultant, business analyst, actuary, 
accountant, academic, teacher, stockbroker, banker, town planner and many more.

UNIT 1: ECONOMIC DECISION-MAKING
Economics is a dynamic and constantly evolving field 
of social science, which looks at the way humans 
behave and the decisions made to meet the needs 
and wants of society. In this unit students explore their 
role in the economy, how they interact with businesses, 
and the role of the government in the economy. 
Students are introduced to and explore fundamental 
economic concepts. They examine basic economic 
models where consumers and businesses engage 
in mutually beneficial transactions, and investigate 
the motivations behind both consumer and business 
behaviour. They examine how individuals might 
respond to incentives. Students are encouraged to 
investigate contemporary examples and case studies 
to enhance their understanding of the introductory 
economics concepts.

Students use demand and supply models to explain 
changes in prices and quantities traded. Through close 
examination of one or more markets, they gain insight 
into the factors that may affect the way resources are 
allocated in an economy and how market power can 
affect efficiency and living standards.

Students consider the insights of behavioural 
economics and how those insights contrast with 
the traditional model of consumer behaviour. They 
investigate at least one behavioural economics 
experiment, and analyse how the theories and 
observations of behavioural economics have 
been used by the government in planning and 
implementing policy, and by businesses in managing 
their relationships with consumers.

UNIT 2: ECONOMIC ISSUES AND LIVING STANDARDS
A core principle of economics is maximising the living 
standards of society. This is done through economic 
decisions that optimise the use of resources to 
produce goods and services that satisfy human 
needs and wants. Economic activity is therefore a 
key consideration for economics. Students consider 
the link between economic activity and economic 
growth and investigate the importance of economic 
growth in raising living standards. They evaluate 
the benefits and costs of continued economic 
growth and consider the extent to which our current 
measurements of living standards are adequate.

Economics provides useful tools for investigating 
contemporary issues that inspire debate and wide 
differences in opinion. Students undertake an 
applied economic analysis of two contemporary 
economics issues from a local, national and 
international perspective. They use the tools of 
data collection, analysis, synthesis and evaluation 
to examine the issue through an economics lens. 
They do this through investigation of the economic 
factors influencing the issue and via examination 
of its economic importance at a local, national 
and international level. Students consider the 
perspectives of relevant economic agents and 
evaluate the validity and effectiveness of individual 
and collective responses to the issue.
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UNIT 3: AUSTRALIA’S LIVING STANDARDS
The Australian economy is constantly evolving. The 
main instrument for allocating resources is the market, 
but the government also plays a significant role in 
resource allocation. In this unit students investigate the 
role of the market in allocating resources and examine 
the factors that affect the price and quantity traded for 
a range of goods and services. Students develop an 
understanding of the key measures of efficiency and 
how market systems might result in efficient outcomes. 
Students consider contemporary issues to explain 
the need for government intervention in markets and 
why markets might fail to maximise society’s living 
standards. As part of a balanced examination, students 
also consider unintended consequences of government 
intervention in the market. 

Students develop an understanding of the 
macroeconomy. They investigate the factors that affect 
the level of aggregate demand and aggregate supply 
in the economy and apply theories to explain how 
changes in these variables might affect achievement of 
domestic macroeconomic goals and living standards. 
Students assess the extent to which the Australian 
economy has achieved these macroeconomic goals 
during the past two years.

Australia’s living standards depend, in part, on strong 
economic relationships with its major trading partners. 
Students investigate the importance of international 
economic relationships and the effect of these on 
Australian living standards. Students analyse how 
international transactions are recorded, and examine 
how economic factors might affect the value of the 
exchange rate, the terms of trade and Australia’s 
international competitiveness. Students also analyse 
how changes in the value of the exchange rate, the 
terms of trade and international competitiveness affect 
the domestic macroeconomic goals

.

UNIT 4: MANAGING THE ECONOMY
The ability of the Australian economy to achieve its 
domestic macroeconomic goals has a significant 
effect on living standards in Australia. Policymakers, 
including the Australian Government and the Reserve 
Bank of Australia (RBA), can utilise a wide range of 
policy instruments to affect these goals and to affect 
living standards.

This unit focuses on the role of aggregate demand 
policies in stabilising the business cycle to achieve the 
domestic macroeconomic goals. Students develop 
an understanding of how the Australian Government 
can alter the composition of budgetary outlays and 
receipts to directly and indirectly affect the level of 
aggregate demand, the achievement of domestic 
macroeconomic goals and living standards. 

Students also examine the role of the RBA with a 
focus on its responsibility to conduct monetary policy. 
Students consider how the tools of monetary policy 
can affect interest rates, the transmission mechanism 
of monetary policy to the economy and how this 
contributes towards the achievement of the domestic 
macroeconomic goals and living standards. 

Students consider and evaluate the strengths and 
weaknesses of the aggregate demand policies in 
achieving the domestic macroeconomic goals and 
living standards. 

Expanding the productive capacity of the economy 
and improving Australia’s international competitiveness 
is critical to ensuring that economic growth, low 
inflation and employment opportunities can be 
maintained both now and into the future. Students 
consider how the Australian Government utilises 
selected aggregate supply policies to pursue the 
achievement of the domestic macroeconomic goals 
and living standards over the long term

.
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Legal Studies
VCE SUBJECTS: BUSINESS & ECONOMICS

In contemporary Australian society there is a range of complex laws that exist to protect 
the rights of individuals and to achieve social cohesion. These laws are made by bodies 
such as parliament and the courts and are upheld by a number of institutions and 
processes within the legal system. Members of society interact with the laws and the 
legal system in many aspects of their lives and can influence law makers.

The study of VCE Legal Studies enables students to become active and informed citizens by 
providing them with valuable insights into their relationship with the law and the legal system. 
They develop knowledge and skills that enhance their confidence and ability to access and 
participate in the legal system. Students come to appreciate how legal systems and processes 
aim to achieve social cohesion, and how they themselves can create positive changes to laws 
and the legal system. VCE Legal Studies equips students with the ability to research and analyse 
legal information and apply legal reasoning and decision-making skills, and fosters critical 
thinking to solve legal problems. Further study in the legal field can lead to a broad range of 
career opportunities such as lawyer, paralegal, legal secretary and careers in the courtroom.

UNIT 1: THE PRESUMPTION OF INNOCENCE
Laws, including criminal law, aim to achieve social 
cohesion and protect the rights of individuals. Criminal 
law is aimed at maintaining social order. When a criminal 
law is broken, a crime is committed which is punishable 
and can result in criminal charges and sanctions.

In this unit, students develop an understanding of 
legal foundations, such as the different types and 
sources of law, the characteristics of an effective 
law, and an overview of parliament and the courts. 
Students are introduced to and apply the principles 
of justice. They investigate key concepts of criminal 
law and apply these to actual and/or hypothetical 
scenarios to determine whether an accused may be 
found guilty of a crime. In doing this, students develop 
an appreciation of the manner in which legal principles 
and information are used in making reasoned 
judgments and conclusions about the culpability of 
an accused. Students also develop an appreciation 
of how a criminal case is determined, and the types 
and purposes of sanctions. Students apply their 
understanding of how criminal cases are resolved and 
the effectiveness of sanctions through consideration of 
recent criminal cases from the past four years.

UNIT 2: WRONGS AND RIGHTS
Civil law aims to protect the rights of individuals. 
When rights are infringed, a dispute may arise 
requiring resolution, and remedies may be awarded. 
In this unit, students investigate key concepts of civil 
law and apply these to actual and/or hypothetical 
scenarios to determine whether a party is liable in a 
civil dispute. Students explore different areas of civil 
law, and the methods and institutions that may be 
used to resolve a civil dispute and provide remedies. 
They apply knowledge through an investigation of 
civil cases from the past four years. Students also 
develop an understanding of how human rights are 
protected in Australia and possible reforms to the 
protection of rights, and investigate a contemporary 
human rights issue in Australia, with a specific focus 
on one case study.

UNIT 3: RIGHTS AND JUSTICE
The Victorian justice system, which includes the criminal 
and civil justice systems, aims to protect the rights of 
individuals and uphold the principles of justice: fairness, 
equality and access. In this unit, students examine 
the methods and institutions in the criminal and civil 
justice system, and consider their appropriateness in 
determining criminal cases and resolving civil disputes. 
Students consider the Magistrates’ Court, County 
Court and Supreme Court within the Victorian court 
hierarchy, as well as other means and institutions used 
to determine and resolve cases.

Students explore topics such as the rights available 
to an accused and to victims in the criminal justice 
system, the roles of the judge, jury, legal practitioners 
and the parties, and the ability of sanctions and 
remedies to achieve their purposes. Students 
investigate the extent to which the principles of justice 
are upheld in the justice system. Throughout this unit, 
students apply legal reasoning and information to 
actual and/or hypothetical scenarios.

UNIT 4: THE PEOPLE, THE LAW AND REFORM
The study of Australia’s laws and legal system 
includes an understanding of institutions that make 
and reform our laws. In this unit, students explore 
how the Australian Constitution establishes the law-
making powers of the Commonwealth and state 
parliaments, and how it protects the Australian people 
through structures that act as a check on parliament 
in law-making. Students develop an understanding 
of the significance of the High Court in protecting 
and interpreting the Australian Constitution. They 
investigate parliament and the courts, and the 
relationship between the two in law-making, and 
consider the roles of the individual, the media and law 
reform bodies in influencing changes to the law, and 
past and future constitutional reform. Throughout this 
unit, students apply legal reasoning and information to 
actual and/or hypothetical scenarios.
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Sociology
VCE SUBJECTS: BUSINESS & ECONOMICS

The study of VCE Sociology assists in the development of an appreciation of cultural 
diversity, and in an understanding of human behaviour and social structures. Further, it 
directs students’ attention to how aspects of society are interrelated, as well as to the 
causes and impacts of social change.

VCE Sociology provides valuable knowledge and skills for participation in everyday life. It 
develops a capacity for detailed observation of social patterns and group behaviour, and 
encourages students to become aware of and to think about daily life and activities, as well as 
wider social issues, from a sociological perspective. This study broadens students’ insights into 
key sociological frameworks and social institutions, enabling them to pursue further formal 
study at a tertiary level or in vocational education and training settings.

The study of VCE Sociology can lead to tertiary pathways related to work with social groups 
and social processes, such as in culture resource management and community development, 
or work with minority and ethnic groups. It can lead to work in fields that address issues such 
as crime and substance abuse, youth and family matters, industrial relations, social justice and 
social issues related to healthcare. The study of VCE Sociology helps develop social research 
skills, including: creating and conducting surveys, collecting data and conducting interviews and 
fieldwork, including the analysis, interpretation and presentation of the information collected.

UNIT 1: YOUTH AND FAMILY
In this unit, students use sociological methodology 
to explore the social category of youth and the social 
institution of family. Sociologists draw on methods of 
science to understand how and why people behave 
the way they do when they interact in a group. 
Sociology attempts to understand human society 
from a holistic point of view, including consideration 
of society’s composition, how it is reproduced over 
time and the differences between societies. When 
sociologists investigate a topic, they attempt to do 
so with a reflective, critical mindset. Sociologists are 
guided by theories, or frameworks, to explain and 
analyse how social action, social processes and social 
structures work.

UNIT 2: DEVIANCE AND CRIME
In this unit, students explore the concepts of 
deviance and crime. The study of these concepts 
from a sociological perspective involves ascertaining 
the types and degree of rule-breaking behaviour, 
examining traditional views of criminality and deviance 
and analysing why people commit crimes or engage in 
deviant behaviour. It also involves consideration of the 
justice system, how the understanding of crime and 
deviance has changed over time, and the relationship 
between crime and other aspects of a society, such as 
age and gender.

UNIT 3: CULTURE AND ETHNICITY
In this unit, students explore expressions of culture 
and ethnicity within Australian society in two different 
contexts – Australian Indigenous cultures, and ethnicity 
in relation to migrant groups.

Students develop an understanding of a variety 
of factors that need to be considered when 
investigating experiences of ethnicity. For example, 
the way that a group sees itself might not correspond 
with the way that outsiders see it. Sometimes 
observers place people into broad ethnic categories 
that do not correspond with the views of individual 
group members.

UNIT 4: ETHNICITY
In this area of study, students examine the sociological 
concepts of race and ethnicity. The notion of ethnicity 
refers to a shared cultural heritage and way of life. This 
is different from the related concept of religion. For 
example, people can share the same religion but be of 
different ethnic groups. Students explore the process 
of othering in the context of ethnicity. Othering is a 
phenomenon in which some individuals or groups are 
defined and labelled as not fitting in within the norms 
of a social group. It may therefore play a role in the 
formation of prejudices against people and groups.
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Media
VCE SUBJECTS: VISUAL ARTS

VCE Media provides students with the opportunity to analyse media concepts, forms 
and products in an informed and critical way. Students consider narratives, technologies 
and processes from various perspectives including an analysis of structure and features. 
They examine debates about the media’s role in contributing to and influencing society. 
Students integrate these aspects of the study through the individual design and 
production of their media representations, narratives and products.

VCE Media supports students to develop and refine their planning and analytical skills, 
critical and creative thinking and expression, and to strengthen their communication skills and 
technical knowledge. Students gain knowledge and skills in planning and expression valuable 
for participation in and contribution to contemporary society. This study leads to pathways 
for further theoretical and/or practical study at tertiary level or in vocational education 
and training settings; including screen and media, marketing and advertising, games 
and interactive media, communication and writing, graphic and communication design, 
photography and animation.

UNIT 1: MEDIA FORMS, REPRESENTATIONS AND 
AUSTRALIAN STORIES
The relationship between audiences and the media is 
dynamic and changing. Audiences engage with media 
products in many ways. They share a common language 
with media producers and construct meanings from the 
representations within a media product.

In this unit students develop an understanding of 
audiences and the core concepts underpinning the 
construction of representations and meaning in 
different media forms. They explore media codes 
and conventions and the construction of meaning in 
media products.

Students analyse how representations, narrative 
and media codes and conventions contribute to the 
construction of the media realities audiences engage 
with and read. Students gain an understanding of 
audiences as producers and consumers of media 
products. Through analysing the structure of narratives, 
students consider the impact of media creators and 
institutions on production. They develop research skills 
to investigate and analyse selected narratives focusing 
on the influence of media professionals on production 
genre and style. Students develop an understanding 
of the features of Australian fictional and non-fictional 
narratives in different media forms.

Students work in a range of media forms and develop 
and produce representations to demonstrate an 
understanding of the characteristics of each media 
form, and how they contribute to the communication 
of meaning.

UNIT 2: NARRATIVE ACROSS MEDIA FORMS
Fictional and non-fictional narratives are fundamental 
to the media and are found in all media forms. Media 
industries such as journalism and filmmaking are 
built upon the creation and distribution of narratives 
constructed in the form of a series of interconnected 
images and/or sounds and/or words, and using 
media codes and conventions. New media forms 
and technologies enable participants to design, 
create and distribute narratives in hybrid forms such 
as collaborative and user-generated content, which 
challenges the traditional understanding of narrative 
form and content. Narratives in new media forms 
have generated new modes of audience engagement, 
consumption and reception.

In this unit students further develop an understanding 
of the concept of narrative in media products and 
forms in different contexts. Narratives in both 
traditional and newer forms include film, television, 
sound, news, print, photography, games, and 
interactive digital forms. Students analyse the 
influence of developments in media technologies 
on individuals and society, examining in a range 
of media forms the effects of media convergence 
and hybridisation on the design, production and 
distribution of narratives in the media and audience 
engagement, consumption and reception.

Students undertake production activities to design 
and create narratives that demonstrate an awareness 
of the structures and media codes and conventions 
appropriate to corresponding media forms.

CAREER PATHWAYS
Advertising, Actor, Graphic Designer, Electronic Game 
Designer, Screen Writer, Photographer, Stage Manager, 
Television Presenter
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UNIT 3: MEDIA NARRATIVES AND PRE-PRODUCTION
In this unit students explore stories that circulate in 
society through media narratives. They consider the 
use of media codes and conventions to structure 
meaning, and how this construction is influenced 
by the social, cultural, ideological and institutional 
contexts of production, distribution, consumption 
and reception. Students assess how audiences from 
different periods of time and contexts are engaged 
by, consume and read narratives using appropriate 
media language.

Narratives are defined as the depiction of a chain of 
events in a cause and effect relationship occurring in 
physical and/or virtual space and time in non-fictional 
and fictional media products.

Students use the pre-production stage of the media 
production process to design the production of 
a media product for a specified audience. They 
investigate a media form that aligns with their interests 
and intent, developing an understanding of the media 
codes and conventions appropriate to audience 
engagement, consumption and reception within the 
selected media form. They explore and experiment 
with media technologies to develop skills in their 
selected media form, reflecting on and documenting 
their progress. Students undertake pre-production 
processes appropriate to their selected media form 
and develop written and visual documentation to 
support the production and post-production of a 
media product in Unit 4.

UNIT 4: MEDIA PRODUCTION AND ISSUES IN THE MEDIA
In this unit students focus on the production and post-
production stages of the media production process, 
bringing the media production design created in 
Unit 3 to its realisation. They refine their media 
production in response to feedback and through 
personal reflection, documenting the iterations of their 
production as they work towards completion.

Students explore the relationship between the 
media and audiences, focusing on the opportunities 
and challenges afforded by current developments 
in the media industry. They consider the nature of 
communication between the media and audiences, 
explore the capacity of the media to be used by 
governments, institutions and audiences, and analyse 
the role of the Australian government in regulating 
the media.
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Art Making and Exhibiting
VCE SUBJECTS: VISUAL ARTS

VCE Art Making and Exhibiting introduces students to the methods used to make 
artworks and how artworks are presented and exhibited.
Students use inquiry learning to explore, develop and refine the use of materials, techniques 
and processes and to develop their knowledge and understanding of the ways artworks are 
made. They learn how art elements and art principles are used to create aesthetic qualities 
in artworks and how ideas are communicated through the use of visual language. Their 
knowledge and skills evolve through the experience of making and presenting their own 
artworks and through the viewing and analysis of artworks by other artists.

Visiting and viewing exhibitions and displays of artwork is a necessary part of this study. It 
helps students understand how artworks are displayed and exhibitions are curated. It also has 
an influence on the students’ own practice, and encourages them to broaden and develop 
their own ideas and thinking around their own art making. 

A strong focus on the way we respond to artworks in galleries, museums, other exhibition 
spaces and site-specific spaces is integral to study and research in VCE Art Making and 
Exhibiting. The way institutions design exhibitions and present artworks, and also how they 
conserve and promote exhibitions, are key aspects of the study.

UNIT 1: EXPLORE, EXPAND AND INVESTIGATE
In this unit students explore materials, techniques and 
processes in a range of art forms. They expand their 
knowledge and understanding of the characteristics, 
properties and application of materials used in art 
making. They explore selected materials to understand 
how they relate to specific art forms and how they 
can be used in the making of artworks. Students 
also explore the historical development of specific 
art forms and investigate how the characteristics, 
properties and use of materials and techniques have 
changed over time. Throughout their investigation 
students become aware of and understand the safe 
handling of materials they use.

Students explore the different ways artists use 
materials, techniques and processes. The students’ 
exploration and experimentation with materials 
and techniques stimulates ideas, inspires different 
ways of working and enables a broad understanding 
of the specific art forms. Their exploration and 
experimentation is documented in both visual and 
written form in a Visual Arts journal. 

UNIT 2: UNDERSTAND, DEVELOP AND RESOLVE
In Unit 2 students continue to research how artworks 
are made by investigating how artists use aesthetic 
qualities to represent ideas in artworks. They broaden 
their investigation to understand how artworks 
are displayed to audiences, and how ideas are 
represented to communicate meaning. 

Students respond to a set theme and progressively 
develop their own ideas. Students learn how to 
develop their ideas using materials, techniques 
and processes, and art elements and art principles. 
They consolidate these ideas to plan and make 
finished artworks, reflecting on their knowledge and 
understanding of the aesthetic qualities of artworks. 
The planning and development of at least one finished 
artwork are documented in their Visual Arts journal.

Students investigate how artists use art elements and 
art principles to develop aesthetic qualities and style 
in an artwork. Working in their Visual Arts journal 
they begin to discover and understand how each of 
the art elements and art principles can be combined 
to convey different emotions and expression in their 
own and others’ artworks. They also explore how art 
elements and art principles create visual language  
in artworks. 

Students begin to understand how exhibitions are 
planned and designed and how spaces are organised 
for exhibitions. They also investigate the roles 
associated with the planning of exhibitions and how 
artworks are selected and displayed in specific spaces. 
This offers students the opportunity to engage with 
exhibitions, whether they are in galleries, museums, 
other exhibition spaces or site-specific spaces.

CAREER PATHWAYS
Web Designer, Art Teacher, Curator, Graphic Artist, 
Photographer, Textile Designer, Interior Decorator
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UNIT 3: COLLECT, EXTEND AND CONNECT
In this unit students are actively engaged in art 
making using materials, techniques and processes. 
They explore contexts, subject matter and ideas to 
develop artworks in imaginative and creative ways. 
They also investigate how artists use visual language 
to represent ideas and meaning in artworks. The 
materials, techniques and processes of the art form the 
students work with are fundamental to the artworks 
they make. 

Students use their Visual Arts journal to record their art 
making. They record their research of artists, artworks 
and collected ideas and also document the iterative 
and interrelated aspects of art making to connect 
the inspirations and influences they have researched. 
The Visual Arts journal demonstrates the students’ 
exploration of contexts, ideas and subject matter and 
their understanding of visual language. They also 
document their exploration of and experimentation 
with materials, techniques and processes. From the 
ideas documented in their Visual Arts journal, students 
plan and develop artworks. These artworks may be 
made at any stage during this unit, reflecting the 
students’ own ideas and their developing style. 

In order to receive constructive feedback on the 
progress of their art making, and to develop and 
extend their ideas, students present a critique of 
their artworks to their peer group. Students show a 
selection of their developmental work and artworks 
from their Visual Arts journal in their presentation. 
After the critique students evaluate their work and 
revise, refine and resolve their artworks. 

Students will visit an exhibition in either a gallery, 
museum, other exhibition space or site-specific space. 
They must visit or view a minimum of two exhibitions 
during the current year of study. Exhibitions studied 
must be from different art spaces, to give students 
an understanding of the breadth of artwork in current 
exhibitions and to provide a source of inspiration and 
influence for the artworks they make. 

UNIT 3: CONSOLIDATE, PRESENT AND CONVERSE
In Unit 4 students make connections to the artworks 
they have made in Unit 3, consolidating and extending 
their ideas and art making to further refine and 
resolve artworks in specific art forms. The progressive 
resolution of these artworks is documented in the 
student’s Visual Arts journal, demonstrating their 
developing technical skills in a specific art form as 
well as their refinement and resolution of subject 
matter, ideas, visual language, aesthetic qualities and 
style. Students also reflect on their selected finished 
artworks and evaluate the materials, techniques and 
processes used to make them. 

The progress of individual student artworks is an 
important element of Unit 4, and throughout the unit 
students demonstrate their ability to communicate 
to others about their artworks. They articulate the 
development of subject matter, ideas, visual language, 
their choice of materials, their understanding of the 
inherent characteristics and properties of the material, 
their use of techniques and processes, and aesthetic 
qualities. Acting on their critique from Unit 3, students 
further develop their ideas and broaden their thinking 
to make new artworks.

Students organise the presentation of their finished 
artworks. They make decisions on how their artworks 
will be displayed, the lighting they may use, and any 
other considerations they may need to present their 
artworks. Students also present a critique of their 
artworks and receive and reflect on feedback.

Students continue to engage with galleries, museums, 
other exhibition spaces and site-specific spaces and 
examine a variety of exhibitions. They review the 
methods used and considerations involved in the 
presentation, conservation and care of artworks, 
including the conservation and care of their own 
artworks. Students must visit or view a minimum of two 
exhibitions during the current year of study. 
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Visual Communication & Design
VCE SUBJECTS: VISUAL ARTS

Visual communication design can inform people’s decisions about where and how they 
live and what they buy and consume. The visual presentation of information influences 
people’s choices about what they think, what they need or want. The study provides 
students with the opportunity to develop informed, critical and discriminating approaches 
to understanding and using visual communications, and nurtures their ability to think 
creatively about design solutions. Design thinking, which involves the application of 
creative, critical and reflective techniques, supports skill development in areas beyond 
design, including science, business, marketing and management.

The rapid acceleration of the capabilities and accessibility of digital design technologies has 
brought new challenges to visual communication design practices. Through the consideration 
of ethical and environmental sustainability issues, students are able to make informed choices 
that affect current and future practices. The study of Visual Communication Design can 
provide pathways to training and tertiary study in design and design-related studies, including 
communication, industrial and fashion design, architecture and media.

UNIT 1: FINDING, REFRAMING AND RESOLVING 
DESIGN PROBLEMS
In this unit students are introduced to the practices 
and processes used by designers to identify, reframe 
and resolve human-centred design problems. 
They learn how design can improve life and living 
for people, communities and societies, and how 
understandings of good design have changed over 
time. Students learn the value of human-centred 
research methods, working collaboratively to discover 
design problems and understand the perspectives 
of stakeholders. They draw on these new insights to 
determine communication needs and prepare design 
criteria in the form of a brief.

This process of discovery introduces students to the 
phases of the VCD design process and to the modes of 
divergent and convergent thinking. Students integrate 
these ways of thinking and working into future design 
projects, together with their newly evolved conceptions 
of good design across specialist fields.

Practical projects in Unit 1 focus on the design of 
messages and objects, while introducing the role 
of visual language in communicating ideas and 
information. Students participate in critiques by 
sharing ideas in progress and both delivering and 
responding to feedback. Students learn to apply 
the Develop and Deliver phases of the VCD design 
process and use methods, media and materials 
typically employed in the specialist fields of 
communication and industrial design. Student projects 
invite exploration of brand strategy and product 
development, while promoting sustainable and circular 
design practices. They also consider how design 
decisions are shaped by economic, technological, 
cultural, environmental and social factors, and the 
potential for design to instigate change. 

UNIT 2: DESIGN CONTEXTS AND CONNECTIONS
Unit 2 builds on understandings of visual 
communication practices developed in Unit 1. 
Students draw on conceptions of good design, 
human-centred research methods and influential 
design factors as they revisit the VCD design process, 
applying the model in its entirety. Practical tasks 
across the unit focus on the design of environments 
and interactive experiences. Students adopt the 
practices of design specialists working in fields such 
as architecture, landscape architecture and interior 
design, while discovering the role of the interactive 
designer in the realm of user-experience (UX). 
Methods, media and materials are explored together 
with the design elements and principles, as students 
develop spaces and interfaces that respond to both 
contextual factors and user needs.

Student learning activities highlight the connections 
between design and its context, and the emotive 
potential of interactive design experiences in both 
physical and digital spaces. Students also look to 
historical movements and cultural design traditions as 
sources of inspiration, and in doing so consider how 
design from other times and places might influence 
designing for the future. Design critiques continue to 
feature as an integral component of design processes, 
with students refining skills in articulating and justifying 
design decisions, and both giving and receiving 
constructive feedback.

Connections between design, time and place are also 
central to the study of culturally appropriate design 
practices in Area of Study 2. Students learn about 
protocols for the creation and commercial use of 
Indigenous knowledge in design, with a particular focus 
on Aboriginal and Torres Strait Islander design traditions 
and practices. Students also consider how issues of 
ownership and intellectual property impact the work of 
designers across contexts and specialist fields.

CAREER PATHWAYS
Web Designer, Art Teacher, Curator, Graphic Artist, 
Photographer, Textile Designer, Interior Decorator
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UNIT 3: VISUAL COMMUNICATION IN DESIGN 
PRACTICE
In this unit students explore and experience the 
ways in which designers work, while also analysing 
the work that they design. Through a study of 
contemporary designers practising in one or more 
fields of design practice, students gain deep insights 
into the processes used to design messages, objects, 
environments and/or interactive experiences. They 
compare the contexts in which designers work, 
together with their relationships, responsibilities and 
the role of visual language when communicating 
and resolving design ideas. Students also identify 
the obligations and factors that influence the 
changing nature of professional design practice, while 
developing their own practical skills in relevant visual 
communication practices.

Students study not only how designers work but how 
their work responds to both design problems and 
conceptions of good design. They interrogate design 
examples from one or more fields of design practice, 
focusing their analysis on the purposes, functions 
and impacts of aesthetic qualities. This exposure to 
how, why and where designers work, what they make 
and the integral role of visual language in design 
practice provides the foundation for students’ own 
investigation of the VCD design process.

Students explore the Discover, Define and Develop 
phases of the VCD design process to address a 
selected design problem. In the Discover and Define 
phases, research methods are used to gather insights 
about stakeholders and a design problem, before 
preparing a single brief for a real or fictional client that 
defines two distinct communication needs. Students 
then embark on the Develop phase of the VCD design 
process, once for each communication need. They 
generate, test and evaluate design ideas and share 
these with others for critique. These design ideas are 
further developed in Unit 4, before refinement and 
resolution of design solutions. 

UNIT 4: DELIVERING DESIGN SOLUTIONS
In this unit students continue to explore the VCD 
design process, resolving design concepts and 
presenting solutions for two distinct communication 
needs. Ideas developed in Unit 3, Outcome 3 are 
evaluated, selected, refined and shared with others 
for further review. An iterative cycle is undertaken 
as students rework ideas, revisit research and review 
design criteria defined in the brief. Manual and digital 
methods, media and materials are explored together 
with design elements and principles, and concepts 
tested using models, mock-ups or low-fidelity 
prototypes.

When design concepts are resolved, students devise 
a pitch to communicate and justify their design 
decisions, before responding to feedback through a 
series of final refinements. Students choose how best 
to present design solutions, considering aesthetic 
impact and the communication of ideas. They select 
materials, methods and media appropriate for the 
presentation of final design solutions distinct from one 
another in purpose and presentation format, and that 
address design criteria specified in the brief.
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Drama
VCE SUBJECTS: PERFORMING ARTS

In VCE Drama, students tell stories, explore ideas, make sense of their worlds and 
communicate meaning through the practice of performance-making. The study of drama 
enables students’ individual and collective identities to be explored, expressed and 
validated. Students develop an ability to empathise through understanding and accepting 
diversity. Students draw from, and respond to, contexts and stories that reflect different 
cultures, genders, sexualities and abilities.
VCE Drama connects students to multiple traditions of drama practice across a range of 
social, historical and cultural contexts. Through the processes of devising and performing 
drama, students investigate self and others by exploring and responding to the contexts, the 
narratives and the stories that shape their worlds.

The study of drama introduces students to theories and processes for the creative development 
of new work and allows them to develop skills as creative and critical thinkers. Students develop 
an appreciation of drama as an art form through their work as solo and ensemble performers, 
and engagement with professional contemporary drama practice. They develop skills of 
communication, criticism, aesthetic understanding and aesthetic control.

VCE Drama equips students with knowledge, skills and confidence to communicate as 
individuals and collaboratively in a broad range of social, cultural and work-related contexts. 
The study of drama may provide pathways to training and tertiary study in acting, dramaturgy, 
theatre-making, script writing, communication and drama criticism.

UNIT 1: INTRODUCING PERFORMANCE STYLES
In this unit students study three or more performance 
styles from a range of social, historical and cultural 
contexts. They examine drama traditions of ritual and 
storytelling to devise performances that go beyond re-
creation and/or representation of real life as it is lived.

This unit focuses on creating, presenting and analysing 
a devised solo and/or ensemble performance that 
includes real or imagined characters and is based on 
stimulus material that reflects personal, cultural and/
or community experiences and stories. This unit also 
involves analysis of a student’s own performance work 
and a work by professional drama performers.

Students apply play-making techniques to shape 
and give meaning to their performance. They 
manipulate expressive and performance skills in the 
creation and presentation of characters, and develop 
awareness and understanding of how characters are 
portrayed in a range of performance styles. They 
document the processes they use as they explore 
a range of stimulus material, and experiment with 
production areas, dramatic elements, conventions 
and performance styles.

In this unit the terms character, performance, story and 
style may be understood as one or more characters, 
performances, stories or styles.  

UNIT 2: AUSTRALIAN IDENTITY
In this unit students study aspects of Australian identity 
evident in contemporary drama practice. This may 
also involve exploring the work of selected drama 
practitioners and associated performance styles. This 
unit focuses on the use and documentation of the 
processes involved in constructing a devised solo or 
ensemble performance. Students create, present and 
analyse a performance based on a person, an event, 
an issue, a place, an artwork, a text and/or an icon 
from a contemporary or historical Australian context.

In creating the performance, students use stimulus 
material that allows them to explore an aspect or 
aspects of Australian identity. They examine selected 
performance styles and explore the associated 
conventions. Students further develop their knowledge 
of the conventions of transformation of character, time 
and place, the application of symbol, and how these 
conventions may be manipulated to create meaning 
in performance and the use of dramatic elements and 
production areas.

Students analyse their own performance work as 
well as undertaking an analysis of a performance of 
an Australian work, where possible, by professional 
actors. An Australian work might: be written, adapted 
or devised by Australian writers or theatre-makers 
reflect aspects of Australian identity, for example 
the voice of Australia’s first peoples, the Celtic 
perspective, the twentieth or twenty-first century 
migrant experience, the refugee experience, urban 
and rural perspectives.

Across this unit, students study performance styles 
from a range of historical and/or social and/or cultural 
contexts. In this unit the terms character, performance, 
story and style may be understood as one or more 
characters, performances, stories or styles. 

CAREER PATHWAYS
Actor, Director, Entertainer, Stunt Performer,  
Lighting Designer, Make Up Artist, Costumer Designer, 
Production Assistant, Radio Presenter, Stage Manager, 
Television Presenter, Public Relations Officer



80 • Embrace Learning  |  Aim to Innovate  |  Respect All  |  Look to Inspire VCE 2027 Subject Guide • 81

UNIT 3: DEVISED ENSEMBLE PERFORMANCE
In this unit students explore the work of drama 
practitioners and draw on contemporary practice 
as they devise ensemble performance work. 
Students explore performance styles and associated 
conventions from a diverse range of contemporary 
and/or traditional contexts. They work collaboratively 
to devise, develop and present an ensemble 
performance. Students create work that reflects a 
specific performance style or one that draws on 
multiple performance styles and is therefore eclectic 
in nature. They use play-making techniques to extract 
dramatic potential from stimulus material, then apply 
and manipulate conventions, dramatic elements, 
expressive skills, performance skills and production 
areas. Throughout development of the work they 
experiment with transformation of character, time and 
place, and application of symbol. Students devise 
and shape their work to communicate meaning or to 
have a specific impact on their audience. In addition, 
students document and evaluate stages involved in 
the creation, development and presentation of the 
ensemble performance.

Students analyse and evaluate a professional drama 
performance selected from the prescribed VCE Drama 
Unit 3 Playlist published annually on the VCAA website.

In this unit the terms character, performance, story and 
style can be understood as one or more characters, 
performances, stories or styles. 

UNIT 4: DEVISING SOLO PERFORMANCE
This unit focuses on the development and the 
presentation of devised solo performances. Students 
explore contemporary practice and works that are 
eclectic in nature; that is, they draw on a range of 
performance styles and associated conventions from 
a diverse range of contemporary and traditional 
contexts. Students develop skills in extracting 
dramatic potential from stimulus material and use 
play-making techniques to develop and present 
a short solo performance. They experiment with 
application of symbol and transformation of character, 
time and place. They apply conventions, dramatic 
elements, expressive skills, performance skills and 
performance styles to shape and give meaning 
to their work. Students further develop and refine 
these skills as they create a performance in response 
to a prescribed structure. They consider the use 
of production areas to enhance their performance 
and the application of symbol and transformations. 
Students document and evaluate the stages involved 
in the creation, development and presentation of their 
solo performance. 

Students are encouraged to attend performances that 
incorporate a range of performance styles to support 
their work in this unit. 
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Music
VCE SUBJECTS: PERFORMING ARTS

VCE Music is based on active engagement in all aspects of music. Students develop 
and refine musicianship skills and knowledge and develop a critical awareness of their 
relationship with music as listeners, performers, creators and music makers. Students 
explore, reflect on and respond to the music they listen to, create and perform. They 
analyse and evaluate live and recorded performances, and learn to incorporate, adapt 
and interpret musical practices from diverse cultures, times and locations into their own 
learning about music as both a social and cultural practice. Students study and practise 
ways of effectively communicating and expressing musical ideas to an audience as 
performers and composers, and respond to musical works as an audience. The developed 
knowledge and skills provide a practical foundation for students to compose, arrange, 
interpret, reimagine, improvise, recreate and critique music in an informed manner. 

In this study students are offered a range of pathways that acknowledge and support a variety of 
student backgrounds and music learning contexts, including formal and informal.

UNIT 1: ORGANISATION OF MUSIC
In this unit students explore and develop their 
understanding of how music is organised. By 
performing, creating, analysing and responding to 
music works that exhibit different approaches, students 
explore and develop their understanding of the 
possibilities of musical organisation. 

They prepare and perform ensemble and/or solo 
musical works to develop technical control, expression 
and stylistic understanding on their chosen instrument/
sound source. At least two works should be associated 
with their study of approaches to music organisation. 

They create (arrange, compose or improvise) short 
music exercises that reflect their understanding of  
the organisation of music and the processes they  
have studied.

They develop knowledge of music language 
concepts as they analyse and respond to a range 
of music, becoming familiar with the ways music 
creators treat elements of music and concepts and 
use compositional devices to create works that 
communicate their ideas.  

UNIT 2: EFFECT IN MUSIC
In this unit, students focus on the way music can be 
used to create an intended effect. By performing, 
analysing and responding to music works/examples 
that create different effects, students explore and 
develop their understanding of the possibilities of 
how effect can be created. Through creating their own 
music, they reflect this exploration and understanding.

Students prepare and perform ensemble and/or solo 
musical works to develop technical control, expression 
and stylistic understanding using their chosen 
instrument/sound source. They should perform at least 
one work to convey a specified effect and demonstrate 
this in performance.

They create (arrange, compose or improvise) short 
music exercises that reflect their understanding of  
the organisation of music and the processes they  
have studied.

As they analyse and respond to a wide range of 
music, they become familiar with the ways music 
creators treat elements and concepts of music and 
use compositional devices to create works that 
communicate their ideas. They continue to develop 
their understanding of common musical language 
concepts by identifying, recreating and notating  
these concepts. 

CAREER PATHWAYS
Musician, Speech Therapist, Multimedia Developer,  
Art Gallery Director, Entertainer, Sound Technician,  
Music Therapist
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The College currently offers the Unit 3 & 4 pathway of Music Contemporary Performance.

This study offers pathways for students whose performance practice includes embellishment and/or 
improvisation, uses collaborative and aural practices in learning, often takes recordings as a primary text, 
and projects a personal voice. Students study the work of other performers and analyse their approaches to 
interpretation and how personal voice can be developed through reimagining existing music works. They refine 
selected strategies to enhance their own approach to performance. 

UNIT 3
In this unit students begin developing the program 
they will present in Unit 4. Students should refer to 
the examination specifications to make sure that 
the works selected allow them to best meet the 
requirements and conditions of this task. They use 
music analysis skills to refine strategies for developing 
their performances. 

Students analyse interpretation in a wide range of 
recorded music, responding to and analysing music 
elements, concepts, compositional devices and music 
language. Students also learn how to recognise and 
recreate music language concepts such as scales, 
melodies, chords, harmony and rhythmic materials that 
relate to contemporary music.  

UNIT 4
Students continue to work towards building a 
performance program they will present at their end-of-
year examination in line with their Statement of Intent. 
The program will contain at least one performance 
that is a reimagined version of an existing work and an 
original work created by an Australian artist since 1990.

Students continue to study the work of other 
performers and their approaches to interpretation 
and personal voice in performing music works. They 
refine selected strategies to optimise their own 
approach to performance.

Students further develop strategies to address the 
technical, expressive and stylistic challenges relevant 
to works they are preparing for performance.

Students listen and respond to a further range 
of recorded music by a variety of performers in 
contemporary styles. They continue to study music 
language concepts that relate to contemporary music.
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Health & Human Development
VCE SUBJECTS: HEALTH & PHYSICAL EDUCATION

VCE Health and Human Development provides students with broad understandings 
of health and wellbeing that reach far beyond the individual. Students learn how 
important health and wellbeing is to themselves and to families, communities, nations 
and global society. Students explore the complex interplay of biological, sociocultural and 
environmental factors that support and improve health and wellbeing and those that put 
it at risk. The study provides opportunities for students to view health and wellbeing, and 
development, holistically – across the lifespan and the globe, and through a lens of social 
equity and justice.

VCE Health and Human Development is designed to foster health literacy. As individuals and 
as citizens, students develop their ability to navigate information, to recognise and enact 
supportive behaviours, and to evaluate healthcare initiatives and interventions. Students take 
this capacity with them as they leave school and apply their learning in positive and resilient 
ways through future changes and challenges.

VCE Health and Human Development offers students a range of pathways including further formal 
study in areas such as health promotion, community health research and policy development, 
humanitarian aid work, allied health practices, education, and the health profession. 

UNIT 1: UNDERSTANDING HEALTH & WELLBEING
In this unit, students explore health and wellbeing as 
a concept with varied and evolving perspectives and 
definitions. They come to understand that it occurs 
in many contexts and is subject to a wide range of 
interpretations, with different meanings for different 
people. As a foundation to their understanding 
of health, students investigate the World Health 
Organization’s (WHO) definition and other 
interpretations. They also explore the fundamental 
conditions required for health as stated by the WHO, 
which provide a social justice lens for exploring 
health inequities.

In this unit, students identify perspectives relating 
to health and wellbeing, and inquire into factors 
that influence health attitudes, beliefs and practices, 
including among Aboriginal and Torres Strait Islander 
Peoples. Students look at multiple dimensions of 
health and wellbeing, the complex interplay of 
influences on health outcomes and the indicators used 
to measure and evaluate health status. With a focus on 
youth, the unit equips students to consider their own 
health as individuals and as a cohort. They build health 
literacy by interpreting and using data in a research 
investigation into one youth health focus area, and by 
investigating the role of food.  

UNIT 2: MANAGING HEALTH AND DEVELOPMENT
In this unit, students investigate transitions in health 
and wellbeing, and human development, from 
lifespan and societal perspectives. They explore 
the changes and expectations that are integral to 
the progression from youth to adulthood. Students 
apply health literacy skills through an examination 
of adulthood as a time of increasing independence 
and responsibility, involving the establishment of 
long-term relationships, possible considerations 
of parenthood and management of health-related 
milestones and changes.

Students explore health literacy through an 
investigation of the Australian healthcare system 
from the perspective of youth and analyse health 
information. They investigate the challenges and 
opportunities presented by digital media and consider 
issues surrounding the use of health data and access 
to quality health care. 

CAREER PATHWAYS
Chiropractor, Paramedic, Podiatrist, Midwife,  
Dental Hygienist, Aged or Disabled Worker,  
Health Sciences, Secondary School Teacher
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UNIT 3: AUSTRALIA’S HEALTH IN A GLOBALISED 
WORLD
In this unit, students look at health and wellbeing, 
disease and illness as being multidimensional, dynamic 
and subject to different interpretations and contexts. 
They explore health and wellbeing as a global concept 
and take a broader approach to inquiry. Students 
consider the benefits of optimal health and wellbeing 
and its importance as an individual and a collective 
resource. They extend this to health as a universal 
right, analysing and evaluating variations in the health 
status of Australians.

Students focus on health promotion and 
improvements in population health over time. 
Through researching health improvements and 
evaluating successful programs, they explore various 
public health approaches and the interdependence 
of different models. While the emphasis is on the 
Australian health system, the progression of change 
in public health approaches should be seen within a 
global context.

 

UNIT 4: HEALTH AND HUMAN DEVELOPMENT IN  
A GLOBAL CONTEXT
In this unit, students examine health and human 
development in a global context. They use data to 
investigate health status and human development in 
different countries, exploring factors that contribute 
to health inequalities between and within countries, 
including the physical, social and economic 
conditions in which people live. Students build 
their understanding of health in a global context 
through examining changes in health status over 
time and studying the key concept of sustainability. 
They consider the health implications of increased 
globalisation and worldwide trends relating to climate 
change, digital technologies, world trade, tourism, 
conflict and the mass movement of people.

Students consider global action to improve health and 
human development, focusing on the United Nations’ 
(UN’s) Sustainable Development Goals (SDGs) and the 
priorities of the World Health Organization (WHO). 
They also investigate the role of non-government 
organisations and Australia’s overseas aid program. 
Students evaluate the effectiveness of health initiatives 
and programs in a global context and reflect on their 
own capacity to act.
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Physical Education
VCE SUBJECTS: HEALTH & PHYSICAL EDUCATION

The study of VCE Physical Education enables students to integrate a contemporary 
understanding of the theoretical underpinnings of performance and participation in 
physical activity with practical application. Through engagement in physical activities, 
VCE Physical Education enables students to develop the knowledge and skills required 
to critically evaluate influences that affect their own and others’ performance and 
participation in physical activity.

This study equips students with the appropriate knowledge and skills to plan, develop and 
maintain their involvement in physical activity, sport and exercise across their lifespan and to 
understand the physical, social, emotional and cognitive health benefits associated with being 
active. The study also prepares students for employment and/or further study at the tertiary 
level or in vocational education and training settings in fields such as exercise and sport science, 
health science, education, recreation, sport development and coaching, health promotion and 
related careers. 

UNIT 1: THE HUMAN BODY IN MOTION
In this unit, students explore how the musculoskeletal 
and cardiorespiratory systems work together to 
produce movement. Students investigate the role 
and function of the main structures in each system 
and how they respond to movement. Through 
participation in practical activities, students explore 
and analyse the relationships between the body 
systems and movement, and how these systems 
interact and respond at various intensities. Students 
investigate possible conditions and injuries associated 
with the musculoskeletal system and recommend 
and implement strategies to minimise and manage 
such injuries and conditions. They consider the 
ethical implications of using permitted and prohibited 
practices to improve the performance of the body 
systems, evaluating perceived physiological benefits 
and describing potential harms.  

UNIT 2: PHYSICAL ACTIVITY, SPORT, EXERCISE  
AND SOCIETY 
This unit develops students’ understanding of physical 
activity, sport and exercise from a participatory 
perspective. Students are introduced to types of 
physical activity and the role that physical activity 
participation and sedentary behaviour plays in 
their own health and wellbeing, as well as in other 
population groups and contexts.

Through a series of practical activities, students 
experience and explore different types of physical 
activity promoted within and beyond their community. 
They gain an appreciation of the movement required 
for health benefits and the consequences of physical 
inactivity and sedentary behaviour. Using various 
methods to assess physical activity and sedentary 
behaviour, students analyse data to investigate 
perceived barriers and enablers, and explore 
opportunities to enhance participation in physical 
activity. Students explore and apply the social-
ecological model to critique a range of individual- 
and settings-based strategies that are effective in 
promoting participation in regular physical activity. 
They create and participate in a personal plan with 
movement strategies that optimise adherence to 
physical activity and sedentary behaviour guidelines.

By investigating a range of contemporary issues 
associated with physical activity, sport and exercise, 
students explore factors that affect access, inclusion, 
participation and performance. Students then select 
one issue at the local, national or global level and 
analyse key concepts within the issue, including 
investigating, participating in and prescribing 
movement experiences that highlight the issue.

Students develop an understanding of the historical 
and current perspectives on the issue and consider the 
future implications on participation and performance. 

CAREER PATHWAYS
Sport Science, Sports Coach, Physiotherapist,  
Nutritionist, Sports Psychologist, Orthopaedic Surgeon, 
Paramedic, Police Officer
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UNIT 3: MOVEMENT SKILLS AND ENERGY FOR 
PHYSICAL ACTIVITY, SPORT AND EXERCISE 
This unit introduces students to principles used 
to analyse human movement from a biophysical 
perspective. Students use a variety of tools and 
coaching techniques to analyse movement skills and 
apply biomechanical and skill-acquisition principles 
to improve and refine movement in physical activity, 
sport and exercise. They use practical activities to 
demonstrate how correctly applying these principles 
can lead to improved performance outcomes.

Students consider the cardiovascular, respiratory and 
muscular systems and the roles of each in supplying 
oxygen and energy to the working muscles. They 
investigate the characteristics and interplay of the 
3 energy systems for performance during physical 
activity, sport and exercise. Students explore the 
causes of fatigue and consider different strategies 
used to postpone fatigue and promote recovery.

 

UNIT 4: TRAINING TO IMPROVE PERFORMANCE
In this unit, students’ participation and involvement 
in physical activity will form the foundations of 
understanding how to improve performance from 
a physiological perspective. Students analyse 
movement skills and fitness requirements and apply 
relevant training principles and methods to improve 
performance at various levels (individual, club and elite).

Improvements in performance, in particular fitness, 
depend on the ability of the individual and/or 
coach to gain, apply and evaluate knowledge and 
understanding of training. Students assess fitness and 
use collected data to justify the selection of fitness 
tests based on the physiological requirements of 
an activity, including muscles used, energy systems 
and fitness components. Students then consider all 
physiological data, training principles and methods 
to design a training program. The effectiveness of 
programs is evaluated according to the needs of the 
individual and chronic adaptations to training.
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Food Studies
VCE SUBJECTS: TECHNOLOGIES

VCE Food Studies takes an interdisciplinary approach to the exploration of food, with an 
emphasis on extending food knowledge and skills, and building individual pathways to 
health and wellbeing through the application of practical food skills. VCE Food Studies 
provides a framework for informed and confident food selection and food preparation 
within today’s complex architecture of influences and choices.

Students explore food from a wide range of perspectives. They study past and present 
patterns of eating, Australian and global food production systems, and the many physical and 
social functions and roles of food. Students research sustainability and the legal, economic, 
psychological, sociocultural, health, ethical and political dimensions of food, and critically 
evaluate information, marketing messages and new trends.

Practical activities are integral to Food Studies and include comparative food testing, cooking, 
creating and responding to design briefs, demonstrations, dietary analysis, nutritional analysis, 
product analysis, scientific experiments and sensory analysis (including taste testing and use of 
focus groups).

UNIT 1: FOOD ORIGINS
In this unit students focus on food from historical and 
cultural perspectives, and investigate the origins and 
roles of food through time and across the world. In 
Area of Study 1 students explore how humans have 
historically sourced their food, examining the general 
progression from hunter-gatherer to rural-based 
agriculture, to today’s urban living and global trade in 
food. Students consider the origins and significance 
of food through inquiry into one particular food-
producing region of the world.

In Area of Study 2 students focus on Australia. They 
look at Australian indigenous food prior to European 
settlement and how food patterns have changed 
since, particularly through the influence of food 
production, processing and manufacturing industries 
and immigration. Students investigate cuisines that are 
part of Australia’s culinary identity today and reflect on 
the concept of an Australian cuisine.

Students consider the influence of innovations, 
technologies and globalisation on food patterns. 
Throughout this unit they complete topical and 
contemporary practical activities to enhance, 
demonstrate and share their learning with others.  

UNIT 2: FOOD MAKERS 
In this unit students investigate food systems in 
contemporary Australia. Area of Study 1 focuses on 
commercial food production industries, while Area 
of Study 2 looks at food production in domestic 
and small-scale settings, as both a comparison and 
complement to commercial production. Students gain 
insight into the significance of food industries to the 
Australian economy and investigate the capacity of 
industry to provide safe, high-quality food that meets 
the needs of consumers.

Students use practical skills and knowledge to produce 
foods and consider a range of evaluation measures 
to compare their foods to commercial products. They 
consider the effective provision and preparation 
of food in the home, and analyse the benefits and 
challenges of developing and using practical food 
skills in daily life. In demonstrating their practical 
skills, students design new food products and adapt 
recipes to suit particular needs and circumstances. 
They consider the possible extension of their role as 
small-scale food producers by exploring potential 
entrepreneurial opportunities. 

CAREER PATHWAYS
Chef, Restaurant Manager, Baker, Caterer, Cook,  
Bar Attendant, Dietitian
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UNIT 3: FOOD IN DAILY LIFE 
In this unit students investigate the many roles and 
everyday influences of food. Area of Study 1 explores 
the science of food: our physical need for it and 
how it nourishes and sometimes harms our bodies. 
Students investigate the science of food appreciation, 
the physiology of eating and digestion, and the role 
of diet on gut health. They analyse the scientific 
evidence, including nutritional rationale, behind the 
healthy eating recommendations of the Australian 
Dietary Guidelines and the Australian Guide to Healthy 
Eating (see www.eatforhealth.gov.au), and develop 
their understanding of diverse nutrient requirements.

Area of Study 2 focuses on influences on food 
choices: how communities, families and individuals 
change their eating patterns over time and how our 
food values and behaviours develop within social 
environments. Students inquire into the role of food in 
shaping and expressing identity and connectedness, 
and the ways in which food information can be filtered 
and manipulated. They investigate behavioural 
principles that assist in the establishment of lifelong, 
healthy dietary patterns.

Practical activities enable students to understand 
how to plan and prepare food to cater for various 
dietary needs through the production of everyday 
food that facilitates the establishment of nutritious and 
sustainable meal patterns.

 

UNIT 4: FOOD ISSUE, CHALLENGES AND FUTURES
In this unit students examine debates about Australia’s 
food systems as part of the global food systems 
and describe key issues relating to the challenge of 
adequately feeding a rising world population. 

In Area of Study 1 students focus on individual 
responses to food information and misinformation 
and the development of food knowledge, skills and 
habits to empower consumers to make discerning food 
choices. They also consider the relationship between 
food security, food sovereignty and food citizenship. 
Students consider how to assess information and 
draw evidence-based conclusions, and apply this 
methodology to navigate contemporary food fads, 
trends and diets. They practise and improve their food 
selection skills by interpreting food labels and analysing 
the marketing terms used on food packaging. 

In Area of Study 2 students focus on issues about 
the environment, climate, ecology, ethics, farming 
practices, including the use and management of 
water and land, the development and application of 
innovations and technologies, and the challenges of 
food security, food sovereignty, food safety and food 
wastage. They research a selected topic, seeking 
clarity on current situations and points of view, 
considering solutions and analysing work undertaken 
to solve problems and support sustainable futures. 
The focus of this unit is on food issues, challenges and 
futures in Australia.

Practical activities provide students with opportunities 
to apply their responses to environmental and 
ethical food issues, reflect on healthy eating 
recommendations of the Australian Dietary Guidelines 
and the Australian Guide to Healthy Eating, and 
consider how food selections and food choices can 
optimise human and planetary health.
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Product Design & Technology
VCE SUBJECTS: TECHNOLOGIES

Designers play an important part in our daily lives. They determine the form and function 
of the products we use and transform ideas into drawings and plans for the creation of 
products that fulfil human needs and wants. Students also consider sustainability issues.

Students consider the consequences of product design choices, and develop skills to critically 
analyse existing products and develop their own creative solutions.

VCE Product Design and Technology offers students a range of career pathways in design 
in fields such as industrial, transport, service, interior and exhibition, engineering, fashion, 
furniture, jewellery, textile and ceramics, at both professional and vocational levels. Moreover, 
VCE Product Design and Technology informs sustainable behaviours and develops technical 
skills enabling students to present multiple solutions to everyday life situations. It contributes 
to developing creative problem solvers and project managers well-equipped to deal with the 
multidisciplinary nature of modern workplaces. 

CHOOSING A SPECIALISATION
As part of selecting this subject, you must nominate one of the following materials specialisations on offer at 
Edgars Creek Secondary College:

•	 Textiles

These choices will be reflected when you select your VCE subjects.

UNIT 1: DESIGN PRACTICES
This unit focuses on the work of designers across 
relevant specialisations in product design. Students 
explore how designers collaborate and work in 
teams; they consider the processes that designers 
use to conduct research and the techniques they 
employ to generate ideas and design products. In 
doing this, they practise using their critical, creative 
and speculative thinking strategies. When creating 
their own designs, students use appropriate drawing 
systems – both manual and digital – to develop 
graphical product concepts. They also experiment 
with materials, tools and processes to prototype and 
propose physical product concepts.

In this unit, students analyse and evaluate existing 
products and current technological innovations 
in product design. They achieve this through 
understanding the importance of a design brief, 
learning about factors that influence design, and using 
the Double Diamond design approach as a framework.

In their practical work, students explore and test 
materials, tools and processes available to them 
in order to work technologically, and they practise 
safe skill development when creating an innovative 
product. This is achieved through the development of 
graphical product concepts and the use of prototypes 
to explore and propose physical product concepts.  

UNIT 2: POSITIVE IMPACTS FOR END USERS 
Designers should look outward, both locally and 
globally, to research the diverse needs of end users. 
They should explore how inclusive product design 
solutions can support belonging, access, usability and 
equity. In this unit, students specifically examine social 
and/or physical influences on design. They formulate 
a profile of an end user(s), research and explore the 
specific needs or opportunities of the end user(s) and 
make an inclusive product that has a positive impact 
on belonging, access, usability and/or equity.

Students also explore cultural influences on design. 
They develop an awareness of how Aboriginal and 
Torres Strait Islander peoples design and produce 
products, how sustainable design practices care 
for Country, and how traditions and culture are 
acknowledged in contemporary designs. Students also 
have opportunities to make connections to personal or 
other cultural heritages.

CAREER PATHWAYS
Fashion Designer, Interior Decorator, Retail Buyer,  
Jeweller, Textile Designer, Multimedia Artist,  
Clothing Patternmaker
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UNIT 3: ETHICAL PRODUCT DESIGN  
AND DEVELOPMENT 
In this unit students research a real personal, local or 
global need or opportunity with explicit links to ethical 
considerations. They conduct research to generate 
product concepts and a final proof of concept for 
a product solution that addresses the need(s) or 
opportunities of the end user(s).

Product designers respond to current and future 
social, economic, environmental or other ethical 
considerations. This unit focuses on the analysis of 
available materials in relation to sustainable practices, 
tensions between manufacturing and production, 
modern industrial and commercial practices, and the 
lifecycles of products from sustainability or worldview 
perspectives.

Students plan to develop an ethical product through a 
problem-based design approach, starting with a need 
or opportunity and using a design process and testing 
to problem-solve. The design brief, product concepts 
and the final proof of concept are developed through 
the Double Diamond design approach, using design 
thinking. Students undertake the role of a designer to 
generate, analyse and critique product concepts, with 
the chosen product concept becoming the final proof 
of concept. Throughout a design process, the product 
concepts and the final proof of concept are evaluated 
using relevant factors that influence product design, 
and shaped using design thinking. Students learn 
about ethical research methods when investigating 
and defining their design need and/or opportunity and 
generating and designing their product concepts.

 

UNIT 4: PRODUCTION AND EVALUATION OF  
ETHICAL DESIGNS
In this unit students continue to work as designers 
throughout the production process. They observe safe 
work practices in their chosen design specialisations 
by refining their production skills using a range of 
materials, tools and processes.

Students collect, analyse, interpret and present data, 
use ethical research methods and engage with end 
user(s) to gain feedback and apply their research 
and findings to the production of their designed 
solution. Students also focus on how speculative 
design thinking can encourage research, product 
development and entrepreneurial activity through 
the investigation and analysis of examples of current, 
emerging and future technologies and market trends.
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Work Related Skills Personal Development Skills
VCE VOCATIONAL MAJOR CORE SUBJECTS: 

This subject helps you succeed in the rapidly changing world of work and study. You will 
explore different career options, develop a career action plan and build job seeking skills.

You will learn about healthy and safe workplaces, your rights at work and how to support the 
people you work with. You will build communication and teamwork skills and learn how to 
negotiate important workplace relationships.

You will also identify your personal strengths and learn how to promote these in applications 
and interviews. You will create a professional portfolio for further education and job applications.

LEARNING ACTIVITIES AND PROJECTS INCLUDE:
•	 Small business

•	 Community engagement - fundraising & grants 

•	 Job applications, resume writing & mock interviews

•	 Career action plan

•	 Personal portfolio

In this subject, you will learn how to play an active role in your community. You will also 
create a deeper understanding and sense of your identity and your place in the world.

You will explore how communities work together on a local, national, and global scale. You will 
apply this by planning a project to help your own community, in a group with other students.

This subject will also help you learn about and build your emotional intelligence, social 
awareness, and leadership qualities. These relationship skills will help you succeed in the 
workplace, in further learning like university or TAFE, and in your personal life.

LEARNING ACTIVITIES AND PROJECTS INCLUDE:
•	 Community link across Year 11 & 12 - Wellness activities with ECPS

•	 ECSC Cleanup Initiatives

•	 VCE community lunch

•	 Becoming a better me
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Literacy Numeracy
VCE VOCATIONAL MAJOR CORE SUBJECTS: 

In this subject, you will improve your reading, writing, speaking and listening skills in a 
broad variety of situations, so that you can collect and share information effectively.

You will analyse and interpret print, visual, spoken, digital and multimedia information, 
improving your ability to understand and create effective communications.

This subject will help you develop confidence in your written and spoken communication skills. 
This will prepare you to succeed in a variety of settings, including at work.

LEARNING ACTIVITIES AND PROJECTS INCLUDE:
•	 Create a group Podcast

•	 Website design

•	 Procedural text and cooking

•	 Debating

•	 Text creation; posters, brochures

•	 Collaborative investigations

•	 Oral presentations

In this subject, you will develop logical thinking and reasoning, and the ability to solve 
everyday problems. You will explore math theories, covering numbers, measurement, 
shapes, and data.

You will strengthen your numeracy skills and apply this to real-world scenarios. You will learn to 
apply this knowledge in daily tasks, work, and the community.

Numeracy will prepare you for many important parts of life, such as personal budgeting, 
comparing purchase options, meeting tax requirements and planning.

LEARNING ACTIVITIES AND PROJECTS INCLUDE:
•	 Numeracy Trail- focusing on direction and dimension

•	 Planning a holiday

•	 Designing your own bungalow

•	 Cooking on a budget

•	 Tiny house
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Structured Workplace Learning 
Program

Vocational Education and Training 
(VET)

VCE VOCATIONAL MAJOR CORE SUBJECTS: 

STRUCTURED WORKPLACE LEARNING PROVIDES 
STUDENTS WITH THE OPPORTUNITY TO:
•	 integrate practical on-the-job experience and 

learning in the workplace with nationally recognised 
Vocational Education and Training (VET) undertaken 
as part of the Victorian Certificate of Education 
(VCE), the VCE Vocational Major or the Victorian 
Pathways Certificate

•	 undertake a work placement to complement 
an applied learning program as part of the VCE 
Vocational Major or the Victorian Pathways 
Certificate

•	 demonstrate the practical application of work-
related skills as part of VCE Industry and Enterprise.

STRUCTURED WORKPLACE LEARNING PROVIDES 
THE OPPORTUNITY FOR:
•	 enhanced skill development

•	 practical application of industry knowledge

•	 assessment of units of competency

•	 achievement of some learning outcomes

•	 enhanced employment opportunities.

UNIT 1: LEARNING IN THE WORKPLACE
In Unit 1, students investigate Structured Workplace 
Learning (SWL) options and plan and participate in 
their first SWL placement in an industry aligned with 
their VCE VET qualification and matched to their 
individual skills and interests. 

The learning outcomes for each Structured Workplace 
Learning Recognition for VET unit must reflect different 
SWL experiences, and a specific Workplace Learning 
Record (WLR) is used to document this learning. To 
complete Unit 1, students are required to undertake at 
least 80 hours of SWL placement and the Work Health 
and Safety (WHS) unit of competency for their VET 
qualification.

Through SWL, students gain practical experience, 
engage in meaningful work-related tasks, develop 
industry-specific knowledge and skills, and apply 
and consolidate knowledge gained from a VET 
qualification. SWL provides students with a greater 
understanding of the workplace and industry culture. 

After completing their first SWL, students reflect on 
their observations and the activities they were exposed 
to during their work placement. This reinforces 
vocational training undertaken in VET units of 
competency and identifies differences in practices and 
areas where further training or practical experience 
may be required. 

SWL allows students to learn and practice 
employability skills contextualised to the workplace 
setting, which are valued by industry and employers. 
Students discuss their employability skills and the and 
what they learnt in the workplace and reassess their 
career goals. 

SWL introduces a specific workplace, occupation 
and industry and provides students with knowledge 
about that occupation or industry that cannot be 
taught in the classroom. In Unit 1, students begin to 
establish industry networks and build relationships 
with employers and staff, which is essential for career 
development and the transition from school to 
employment or further training.

Every VCE Vocational Major student also includes VET in their program. This gives you 
practical skills in an industry you’re interested in, and a head start on your career path. 
Please refer to the Northern Melbourne VET Cluster handbook for all range of subject via 
the following link https://nmvc.vic.edu.au/nmvc-vet-handbook/

WEEKLY SCHEDULE 
At ECSC the VCE VM/VPC timetable is designed to be practical and supportive for our students.

•	 5 Days a Week: Students attend school every day, which helps keep a consistent routine.

•	 Half-Day Schedule: School days are shorter. We find this helps students stay focused and avoids “study 
burnout” or mental fatigue.

•	 VET: The 5 day program enables students to attend VET on any day of the week

•	 More Opportunities: The shorter school days create space for:

	o Part-time work to earn money and gain experience.

	o Structured Workplace Learning (SWL) to get hands-on industry training.

	o Better Balance between school, work, and rest.
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